SEE/HEAR

A QUARTERLY NEWSLETTER ABOUT VISUAL IMPAIRMENTS AND DEAFBLINDNESS FOR FAMILIES AND PROFESSIONALS
A collaborative effort of the Texas School for the Blind and Visually Impaired and Texas Commission for the Blind

Winter 2002 Volume 7, No. 1
Tableof Contents

FAMILY
IEPBasics: What the SChool FOIgOt tO TEl YOU.......ccueiiiiiiiieee st 2
What SchoolsMay Not Know About a Student with aVisual Impairment............cooeereenennnrenenesssese e 5
TOGEINEN W SE ...t ettt b et e e bt et e e ae et e e st e eb e et e s beentesaeenbeeneeseennennnes 7
MY First SCUDADIVING LESSON. .....ccueiuiiieieieiiesie sttt sttt st b e sbe e ae st e et et et e e e s b e sbesaesnesrenneens 9
My Day at SPOIMSEXIFAVAGANZAL.........ccoueeeeiieeieeierie et et e sttt beesee s e e se s e e sseesbeeseesseeasesaeesseenesneensesnnees 10
PROGRAMMING
Visua Stimulation: A Personal Reflection onItsRoleand BENefit...........coceevreinneininiesenseeres e 11
Math Technology for Visualy Impaired STUJENES...........coeiririrereere e 16
200 PSSR 19
Thevan Dijk Approach to Child-Guided ASSESSMENT.........cooiiireiririre et s nneas 21
SYNDROMES/CONDITIONS
Vision and Hearing L ossAssociated with Goldenhar Syndrome...........cccoeeveennenniennenseres e 22

NEWS& VIEWS

(17210 [ ST PRTRR 24
TheReal Challengein TaCtil@ GraphiCS.........coouiiriereiresese et s e e b see e eneas 25
THE CASETON LOW VISION.....ciiiiiiiiieieest ettt st sttt sttt et e be et et e s beshe e st et e e e sbenbeene e e e neeseennens 26
Mosquito Netting or Pay Check - WhichWill YOU ChOOSE?........coviiieerereeeresesee e 28
DoN' t MiSS ThiSOPPOITUNITY! T ...ttt sttt et b e b b benne e ens 30
CaliforniaDeaf-Blind Services Fact SheetsAvailableinMany Languages!...........oceovreennireiennieenesesseneneenas 31
Citigroup Offers $10,000 Plus Paid SUMMEr INtErNSNIPS.......cccovviriiiieiriseieriseese e 32
APHONE™: A FONEFOIr LOW VISION......ciiiiiiiiesiesiineeee ettt st b s st e e e s e nteseesbesnesnenneas 32
New Braille ResourceSINOW AVAIHEDIE. ...ttt 32
National Braille PressPublishes The Bridgeto Braille...........coooeriiineineseeeee s 33
AFB ANNOUNCEMENTS........ueiiiiieitee ettt e e se e b e e sas e e s ae e e b e e s ase e sae e e be e sabeeameeeneesaneeenreennnas 34
New CommissioNer’SRUIESPrOPOSEX. ........cciiiiieieiee ettt se et a e ne e 34
Reauthorization of the Individualswith DisabilitieS EAUCEHION ACL.........coorreirrecerree e 35

CLASSITIEO. oo e e e e e e e e e e e e e et e e e e s e e e s e e s st e e e e e s e e e e e e s e e 36




FAMILY

|EPBasics. What the School Forgot to Tell You
By DeAnn Hyatt-Foley, M.Ed., Parent, Lubbock, Texas

Editor’snote: DeAnn has vast experience with the special education process, both personally and as past
West Texas Director for PATH, the Parent Training and Information Center for Texas, <www.partnerstx.org>.
DeAnn continues to work with parents of children with special needs, teaching them how to advocate for their
children. Sheand her husband, Matt, have a teenage son with Asperger Syndrome. Thearticlethat followsthis
one,” What the Schools May Not Know About a Sudent with a Visual Impairment” , discusses the additional
evaluations required to specifically address the needs of a child with a vision impairment. It includes a good
checklist specific to vision issues that can be used in conjunction with the basic | EP checklist described bel ow.

For morethan 20 years, children with disabilities have been guaranteed theright to aFree Appropriate Public
Education (FAPE). Statesthat receive Federa specia education funding are subject to Federa lawsthat requirelocal
school districtsto identify and provide FAPE to children ages 3to 21, inthe L east Restrictive Environment. This
Federa law iscalled Individua swith Disabilities Education Act (IDEA). Aninteresting aspect of IDEA (formerly
known as Education of All Handicapped Children Act) isthat parentswerethedriving forcewith their “right-to-
education” suitswhich eventually led to these Federal laws. Asaresult of theseefforts, al parentsare equal partici-
pantsinthe | DEA decision making process.

Some school districtsdo little to ensure the parentsknow their role and their rightsin the IEP process. Conse-
quently, many parentsof childrenwho qudify for servicesunder IDEA do not know thebasicsof writingan Individua
Education Plan (IEP). They aretypically unaware of what must bein thisdocument and what makesagood |EP.

Every childwho receives servicesunder IDEA isentitledtoan |EP. School personnd and the child’s parentsmust
develop the | EPbefore the beginning of the student’sschool year and then implement the plan. Federal law clearly
satesthat ateam of people, whichincludesthe parentsof thechild, must writethel EP. Parent participationistheresult
of recognition by lawmakersthat parents have awealth of vauableinformation regarding their child. ThelEPisa
written plan designed for one student. It isthe agreement between the school and the parentsthat specifieshow the
student will beeducated. Thel EP hasthree basic components.

EVALUATION, CURRICULUM AND PLACEMENT
Evaluation

Evduationisthefirst tepinthel EPprocess. All thel EPteam’ sdecisions must be based on evauation data. The
child must beevaluated in all areas of suspected disability. Theevauationincludesformal testing (i.e., WISC-III,
Woodcock-Johnson, etc.), informal testing (i.e., daily grades, classroomtests), interviewsand observations. Theteam
must consider all datafrom evaluations, even evauationsfrom the parents. Theteam must also consider information
brought in by the parent.

Curriculum

Curriculumisthenext step. Present Levelsof Performance (PLOPs) aretaken from the child’sevaluation data.
They state exactly what the student is currently ableto do. For example, “ According to the Woodcock-Johnson
Reading Mastery Test, Johnny isableto comprehend reading material on a4th grade level with 90% accuracy.”
Formal assessment isjust one method of determining PLOPs. Daily gradesand teacher/parent reportscan also be
used.

After the PLOPshave beenidentified, theteam beginsthe process of writing measurableannual goals. According
to Federal law 34 CFR 300.347 (2) (i), they must be*“ related to meeting the child’'s needsthat result fromthechild’'s
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disability to enablethechild to beinvolvedinand progressinthegeneral curriculum,” and (ii), “ Meeting each of the
child'sother educational needsthat result fromthe child’sdisability.” Thegoal isastatement of what the [EPteam
expectsthechild should be ableto master by the end of the school year. For instance, “By May 29, 2000 Johnny will
be ableto comprehend reading material independently on a5th gradelevel with 90% accuracy as measured by the
Woodcock-Johnson Reading Mastery Test.” Thekey to annua goalsisthat they must be observableand measurable.
In other words, could you go into the classroom and seethe student working toward thegoals. | have seenmany goals
listed as, “ The student will make measurable progressin reading (math, writing).” Another exampleof acommongoa
is, “ Thestudent will act appropriately in thelunchroom.” Asyou can see, neither goal ismeasurableor observable.
Avoid vaguewording such asappropriate, will learn, etc. WWhen considering goals, agood question to ask your |IEP
committeeis, “How will weknow by theend of theyear if Johnny hasbeen successful? What will successful look like?”

Devel oping measurabl e objectivesor benchmarksfollowsthewriting of goals. These are best thought of asthree
or four intermediate steps between the PLOP and thegoal . For example, we' ve determined that Johnny can compre-
hend on a4th gradelevel and wewant him to comprehend on a5th gradelevel by theend of theschool year. The|EP
committee determinesthe stepsand processthat need to take placefor Johnny to reach thegoal. Maybeby theend
of thefirst semester Johnny will be ableto comprehend written material on a5th gradelevel with teacher assistance, or
maybehewill beableto comprehend written material on a4th grade-sixth month level independently.

Federal law requires that the | EP have a statement describing how the child’'s progress will be measured.

Animportant reason for making sureyour child’sIEPgoalsand objectives are measurableisto hold the school
accountablefor how they areworking with your child. Itisvery difficult to establish that the child has not made
progresswith vaguewording. When the goa sare specific, observable and measurable, the parentshave asystem of
keeping up withtheir child’ sprogress. ThelEPmust asolist how the child’ s parentswill beinformed of their child’s
progresstoward theannual goals. The parentsmust be notified as often as parents of anondisabled child would be
(i.e., report cards). ThelEPmust includethe extent to which the child’sprogressis sufficient to enablethechild to
achievethegoalsby the end of the school year. | highly recommend that the | EPteam use astandardized assessment
to measurethe child’s progress during the middle part of the school year. A standardized tool in conjunction with
report cards can bean effective system of “ checksand balances.” If the student isnot making the expected progress,
the |EP committee then has sometime during the middle of the year to meet and make changesinthe |EP.

After writing goalsand objectives, the | EP committee must write astatement of specia education services(i.e.,
related services, program modificationsand support for school personnel) that will be provided to the student. These
services must support the child in advancing toward mastery of theannual goals. They must also help the child be
involved and progressin thegeneral curriculum, including extracurricular and other nonacademic activities.

Placement

Placement isthe last step of the IEP process. There must be a statement that includes how the child will be
educated and participate with other childrenwith disabilitiesand without disahilities. If thechildwill not participatewith
his’her nondisabled peersintheregular classand activities, theteam must notewhy inawritten explanation. Placement
decisionsare based on thechild'sIEPgoa sand objectives. Thechildisplacedinmorerestrictive settingsonly if the
goalsand obj ectives can not be met in the general classroom with supplementary aids and supports. ThelEPteam
must makeagood faith effort to provide appropriate support beforeremoving thechild toamorerestrictive setting.

For over twenty years, thelanguagein IDEA hasbeen very clear. Parentsare expectedto play aprimary rolein
developing their child’sIEP. Many parentsdo not know the basics of the |EPprocess. Uninformed parentsare not
equal participantsin the decisionsbeing madefor their child’sIEP. Itisimportant that parentsareinvolved and
informed about the |EP process. There are many sources of support for parentsin their state. TheInternetisa
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wonderful resourcefor information on the specia education process. A well written |EP not only followstheintent of
thelDEA,; it holdsthe school accountablefor how your childiseducated. It hasbeen my experienceinworking with
parentsfor severa years(and my own persona experience) that once parentsunderstand the | EP basi cs, they become
truly effectiveadvocatesfor their child.

|[EP: A Parent’s Checklist

Thefollowinginformation must bewrittenin thel EP document.

O
O

O OO0OO0OO0O0o0Oao0oaoO

O 0O 00O

O

O

Evaluation datawas discussed.
Present Levelsof Performance (PL OPs) based on the eva uation datawerewritten for thefollowing areas.
V academicskills
v nonacademic skills
v communicationskills
V socid/behavior skills
V asdgdtivetechnology
M easurable and observable annual goalswerewritten based onthe PLOPs.
M easurable short-term objectives or benchmarks (intermedi ate steps between PL OPsand god s) werewritten.
God sand objectiveswere based on your child’'sindividual educationa needs.
A method for measuring your child'sprogress (at | east as often as nondi sabled peers) was established.
A target datefor the completion of each objective was established.
A statement described the specia education and related servicesto be provided.

M odifications, and supplementary aidsand serviceswere specified (so your child can participateinthe
genera curriculumwith his’/her nondisabled peers).

Timeyour childwill receive eachinstructiona serviceand related servicewasnoted. Thisincludesminutes
per session and frequency of sessions. Thisasoincludesrelated aidstheteacher will need to enablethe
childto participateinthegenera curriculum.

Datewhen al serviceswill begin wasestablished.
Person respons blefor implementing each servicein the|EPwasidentified.
Placement wasbased on goal's, objectives, supplementary aidsand services.

A statement described how your child will be educated and participate with other children with disabilities
and without disabilities.

Your child'sparticipation in statewidetesting wasclarified.
Trangtion, if appropriate, wasdiscussed.

Soecial thanksto Matt Foley with Foley, Hyatt-Foley and Associates and Mary Durheim with Educational
Rights Information & Consulting Center for their help editing this article.



What SchoolsMay Not Know About a Sudent with aVisual Impairment
By Jean Robinson, Family Specialist, TSBVI, VI Outreach

Your child may betheonly student, or thefirst student, inyour school district with avisuad impairment. Itiscritical
for you to beinformed, so you can shareinformation about your child’sunique needswith the professionalson hisor
her educational team. Asamember of that team, one of your rolesisto gather information and bring it to thetable.

Thereare specific additional requirementsin developing an |EPfor astudent with avisua impairment. TheFull
Individua Evduation (FIE) must includean eyereport by an ophthamologist or optometrist. To meet minimal compli-
ancewith federal regulations, statelaw, and State Board of Education rules, thefollowing information must be ad-
dressed: visua acuity (Exact measureof corrected visual acuity at distance and near in each eye should benoted. The
eyespeciaist must stateif exact measures cannot be obtained, then giveabest estimate.); visual field (exact measure
or best estimate of visual field); diagnosis(type of visua impairment); prognosis, statement of severity of loss(i.e, the
student hasno vision or hasaseriouslossafter correction). The (FIE) must dsoincludeaFunctiona Vision Evauation
(FVE) conducted by acertified Teacher of theVisudly impaired (TV1) or aCertified Orientation and Mobility Specid-
ist (COMYS), andaLearning MediaAssessment (LMA) devel oped by acertified TVI.

Atevery IEPor IFSP (Individua Family Service Planfor children under the age of three) meeting, adocument such
asthe*” Supplement for a Student with aVisual Impairment” should be discussed. Thiswill describein detail the
arrangementsmadefor instruction in braille, large print, orientation and mobility, compensatory skills, and accessto
gpecia media. It also addressesstrategiesfor instructionindaily living/self help skills, socia skills, career readiness,
auditory/listening skills, and self-advocacy.

Thefollowing checklist was devel oped in Pennsylvaniaby The National Agendafor Blind and Visudly Impaired
YouthsIncluding thosewith Additional Disabilities. It incorporates some of the unique needsof studentswith visua
impairments. Theseitemsare not appropriatefor every student but should be considered for al students. You may
alsowant toread “ The Core Curriculumfor Blind and Visually Impaired Students, Including those with Additional
Disabilities,” by Dr. Phil Hatlen, Superintendent at TSBV1. It can befound at <http://www.obs.org/napa/goal 8.ntm>.
From thereyou can link to the“ Parent |EP Checklist for Expanded Curriculum Topicsto Consider for Inclusionin
Your Child’'slIEP’ (shown below), or go directly to <http://www.obs.org/napalparentchecklist.htm>.

PARENT IEPCHECKLIST FOR EXPANDED CURRICULUM
TOPICSTO CONSIDER FORINCLUSIONINYOURCHILD'SI.E.P.

Communication/L ear ning Skills/M aterialsNeeded to AccessAll Areasof theCoreCurriculum

O Abacus O Electronic magnification O Regular print
O Ability to accesslibrary O Electronic notetaker O Scanner
materids O Handwritingingruction O Signlanguage
O Appropriate, controllable O Keyboardingingruction O Slateand stylus
lighting O Largeprint O Tactilematerids/graphs
O Augmentativedevices O LearningMediaAssessment [ Tactilesymbols
O Bralle O Magnification/optica aids O Takingor largeprint
O Brailleprinter O Preferentid seating cdculator
O Brallewriter O Proper seating/ O Taperecorder
O Calendar system Adaptive sedting O Unlimitedtimefor test/tasks
O Computer with access O Recorded material
technology
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Orientation and M obility - Ability to Know WhereYou Areand to Move Safely in the Environment

O Body awareness O Protectivetechniques O Sighted guide

O Caneingruction O Pre-caneingtruction O Traling

O Concept development O Retrievedropped/lostitems [0 Yearly evaudion
(right, left, under, over,etc.) O Sdf orientationto engagein

O Mohility/movement physicdl activitiesand games

Social I nteraction - Ability to Effectively Interact Socially with Others

O Gainknowledgeof persond Makeeffective use of m| Useappropriate non-verbal
ebiliiesgods personal servicepeople communicationand

O Ganphysicd/sexual O Obtain help from others body language
undersending when needed m| Use correct body

L Makeandmantan O  Undestandyour dishilities and head orientation
friendships m| Useproblemsolving

Independent Living Skills- Ability to Manage Daily Living Tasks

O Food prep/eating O Organizationd skills O Telephone
management kills O Persona hygiene O Timeand money

O Household tasks O Persona safety

Recreation and L eisure- SkillsNeeded to Participatein Recreation and L eisureActivities

O Adapt activities O Gainknowledgeof preferred O Scheduletransportation to

activitiesavallable participateinactivities

Career Education - Opportunity toL earn First-Hand About Work

O Accept and respond to O Exhibit work quality that O Maintainresponsibility for
suggestionsand corrections meetsemployer standards belongingsand materids
O Adheretopoalicies, rules O Exhibit work ratesto meet O Organizetaskstoward
and work schedules employer standards mestinggods
O Carry out plansfor O Gainindependence O Setredigticgoal
work needed inwork setting
O Communicateeffectively
onthejob

Visual Efficiency Skills-Ability to Utilize Functional Vision

O Classroom adaptation O Participationineyeexam O Tracking, scanning
(color, contragt, lighting) O Optica aidingtruction- indruction
O Eye-hand coordination near, intermediateand O Yearly Functiona
indruction distance visonassessment
O Knowledgeof eyecondition [ Persona respongibility
anditseffect on for eyecare
visud functioning

Developed by National Agenda- Pennsylvania
TheNational Agendafor Blind and Visually Impaired Youths, Including Those With Additional Disabilities
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Together We See
By Michael Beukenkamp, Student, Amarillo, Texas

My nameisMichagl Beukenkamp. | amintheeeventh gradeat AmarilloHigh School. | am seventeenyearsold
and | haveaSeeing Eye Dog. HisnameisSporty. HeisaGolden Retriever/Black Lab cross. Heistwoyearsold,
weighs seventy-five poundsand istwenty-four inches at the shoulder. Sporty wasspecidly trained to lead mearound
obstaclesinthemiddle of asidewalk or ahall or wherever | might bewalking. Sporty wasborn at the Seeing Eye's
campus, and stayed therefor thefirst sx weeksof hislife. After that hewent tolivewitha4-H family. The4-H family
taught himto do basicthingslikesit and stay. They also housebroke him. While Sporty waswith the4-H family he
went to different social eventsto get exposure to people and other common noisesthat he would comein contact
within hiswork. He stayed with thefamily for about ayear and ahalf.

When Sporty was sixteen or seventeen months old he went back to the Seeing Eye's campusand lived in the
kennel. Hewent back thereto start learning to bea Seeing Eyedog. Helearnedto stop at curbsand stairs. Heaso
learned to watch traffic. Another thing he wastaught wasto watch for overhead obstacles. Hewent through four
monthsof rigoroustraining to get to the point heisat now.

During Sporty’sfifth month of training, | went to the Seeing Eyetotrainwith him. | stayed at the school for twenty-
sevendays. | spent al of thosedayslearning asmuch as| could about Sporty’ straining and how to take care of him.
Sporty stayed with metwenty-four hoursaday whilel wasat theschool. | wasin charge of feeding and grooming him.
Whilel wastherel went on awalk twiceaday and went to lecturesat night.

Many peoplehaveasked meif Sporty isredly beneficia tome. Definitely. Hegivesmealot of confidence. When
we arewalking down asidewalk and we cometo acurb, Sporty will stop. | reach out with my foot to seewhat he
stopped for. Healso doesthe samefor stairsor rough placesinthesidewalk. After | know what he stoppedfor, | tell

him*“Forward.” Hegoesover the curb or whatever it might
be. Sporty also watchestraffic. Itismy responsibility to
makethefirst call whenit comesto starting acrossthe stret.
If hedoesn’t think it issafe hewill not go. He might even
turninfront of meto stopme. If wearealready inthestreet
and someonerunsared light or turnsright on red, Sporty
will stop, lowdown, speed up or even backup. If I follow
what Sporty istelling me, chancesarevery good that | will be
safe. Trafficwork isoneof themaostimportant thingshedoes. |
havefull confidenceinwhat Sporty does. | know if heistrying
totell metomovetothesdeof thesdewalk, thereisareason.

Often, | get asked what acommand meansthat | giveto
Sporty. “Forward” meansto go forward and alsoto go past
the obstacle he stopped for. “Hupup” means move up
closer to the obstacle he stopped for. For instance, Sporty
might have stopped afoot back fromatreebranch, so| say
“Sporty, Hupup.” Thenhemovesalittlebit closer. “Left,”
and“Right,” basically meansgoleftor right. If  amwalking
with agroup, | cantell Sporty to*Follow.” Hewill follow
whomever | amwith but just afew feet back. That works
well in restaurants when you are being seated. “Rest,”
meansstay. | usethat alotinairports. When | am getting
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ready to go through security, | put him at sitandtell himto“Rest.” | make hisleash longer and back through the
doorway. Then| call himthrough. | canalsotell himto*“Leaveit.” If thereisadog barking up ahead, | say “ Sporty,
leaveit,” and hewill not pay attentiontoit.

Daily lifewith Sporty isaroutine. Hegetsfed at acertaintime. Hegoesoutsdeat acertaintime. Healso comes
to expect theroutine. When | take Sporty outsidel tell him*“Park time.” “Park time’” meansitistimefor himtogoto
thebathroom. Heknowswhen | givethe command that he only hasafew minutes. | bring Sporty out four timesaday.
Inthemorning | bring him out for park time and feed him three cups of water and two cupsof food. Inthe afternoon
it'spark timeagain and only three cupsof water. Atfiveo' clock I bring himout and | give Sporty three cupsof water
and two cupsof food. I bring him out again at bedtime and give him three cups of water. Every morning after thefirst
park time | groom Sporty. Grooming makeshiscoat |00k better. It aso keepsthedog smell down. | usetwo brushes,
awirehaired brush and asoft brush. | wastaught to brush histeeth. Therearedifferent flavorsof dog toothpaste. |
have used chicken and liver flavors. | aso bathe Sporty when | think heneedsit. One of themost important things|
doonadaily basisisobedience. During obediencel make him sit, lay down, rest or stay, and cometo me. During
obediencel cantell how heisgoingtolistento methat day. The obedience keepsup with histraining.

When you goto the Seeing Eyeyou go aone. | changed planesin Dallas/Fort Worth and then went to Newark,
NJ. | met alimousine company in baggage claim. Thenwedrovefor ahalf-hour to get to Morristown wherethe
Seeing Eyeislocated. At the Seeing Eyeyou have your ownroomand your own phone. The peoplearevery friendly.
You get your dog afew daysafter you arrive. Theinstructorstry to match you up with the perfect dog that will match
your school, work and homesituation. | wasgiven Sporty because he calmsdown fast for school.

New studentsstay at the Seeing Eyefor twenty-seven days. During those daysyou encounter just about every
Stuation you would comein contact withinyour everyday life. Inthefirst half of training youwalk preplanned routes.
They gofromvery easy to very hard. Youlearn how tolisten for traffic, how to give commands, how to handleyour
dog around other dogs, and anything you would need to know about travel with adog guide.

Inthe second half of training the Seeing Eyeinstructors do more specific thingsfor each person. | went to restau-
rants, department stores, groceriesstores, office buildings, rodetrainsand buses, and walked naturetrails. | alsowent
onaday tripinto New York City, wherewerodethe subway. We also walked the streets of Manhattan. The subway
wasavery good learning experience. Theplatformwasvery crowded. Thereweretrainsgoing by onboth sidesand
you had to trust that your dog was not going to lead you off the platform. Sporty would not go closeto theledge.

| have had quite afew experiencesin the short timel have had Sporty. A couple of daysago | wasout walking
around my neighborhood and as| waswalking aong, | heard another dog come up behind me. Sporty turned tolook,
and | told himtoleaveit. Sporty turned back around, and wewent on. The other dog kept following me. It even
crossed afew streetsbehind me. 1t followed meall theway to my house. When | got homel found out it wasabig
pitbull. Sporty acted likehedidn’t know it wasthere.

Thelaw statesthat service anima scan go anywherethepublicisabletogo. That includesschools, airports, stores
of al kinds, restaurantsand everywhereelseyouwould go. | carry abook that hasall of thelawsfor the United States
and Canada. Canada hasthe samelaws asthe United States. Going to other countries can be hard sometimes.
Englandisagood example. If you gotherewith aguidedog it will haveto bequarantined for sx months. Australiahas
onemonth of quarantine. Hawaii had quarantine, but that wasrecently abolished.

Getting adog guideisone of the best choices| haveever made. | wasnot surewhat to expect from having adog
guide. Having alwayshad afamily dog, there were some adjustmentsto make. Dog guides might not betheright
choicefor everyone, butitisagood advancement inmy life. Sporty givesmemoreindependencethan | ever thought
| would get from him. Heand | dothingsthat | never imagined we could do.
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RESOURCES
From American Council for the Blind Website - <http://www.acbh.or g/r esour ces/guidedogs.html>

A Guideto Guide Dog Schools, 2nd Edition, 1994, by Toni and Ed Eames, is available through the National
Library Serviceinbrailleor cassette, or for salefor $10in print or computer disk from:

Disabled onthe Go
3376 N. Wishon
Fresno, CA 93704

Guide Dog Users, Inc. isapeer support network and membership organi zation which promotes acceptance of
blind peopleand their dogs, worksfor enforcement, expans on and standardi zation of lawsadmitting guide dogsinto
public places, advocatesfor quality training and follow-up services, publishesaquarterly cassette newdetter called
Pawtracks, and hasacatalog of itemsavailablefor salein braille, large print, cassetteand IBM disk.

Guide Dog Users, Inc. (GDUI)

14311 AstrodomeDr.

Silver Spring, MD 20906-2245

Phone: (301) 598-5771 and (888) 858-1008
E-mail: jcsheehan@smart.net

Website: <http://www.gdui.org/>

From National Federation of the Blind Website- <http://www.nfb.or g/guidedog.htm>

Nationa Associationof GuideDogUsers

Nationa Federation of the Blind President - Suzanne\Whalen
9407 Mixon Drive, Apartment 216

Dallas, TX 75220-5004

Phone: (214) 358-5002

My First Scuba Diving L esson
By LeeAnn Bryan, Amarillo, Texas

Editor’'snote: Lee Ann is deafblind because of congenital rubella syndrome. In 1965, she was born blind
with cataracts and has had a total of twenty-three eye surgeries, as well as heart surgery at the age of six
weeks. Her parents also suspected a hearing loss, which was confirmed when she was sixteen months old.
When Lee Ann was two-and-a-half, a doctor told themthat she would never learn anything, but she has proven
himwrong. In 1972, Lee Ann was the first student accepted at TSBVI's Deaf-Blind Annex. She returned to
Amarillo in 1977, and graduated from school there. For the past four years she has taken exercise, art and
reading classes at Amarillo College, where she'simproved her reading from a second to seventh grade level.
Lee Annisvery interested in sharks, and has been to Sea World in Texas, Florida and California. For along
time, she's wanted to open a Sea World in Amarillo and “ swimwith the sharks.” Learning how to scuba dive
is her next step towards achieving what some might consider animpossible goal. We' |l see what happens. So
far, Lee Ann has defied other people'sideas about what she can accomplish.

| first read about scubadiving inamagazinein 1986. | want tolearn how to scubadive so | can catch crabsand
swimwith baby sharksand bigwhales.

My mother arranged my lesson with Mike Beezley (my instructor) and hiswife. | took theclasson August 3, 2001
inMr. Beezley'sback yard. Hehasa4-foot deep aboveground pool. Therewereno other studentsintheclass. My
lesson |asted about 30 minutes. 9
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Helen Porter, who has been my interpreter for more
than 20 years, hel ped meand Mr. Beezley communicate
with each other. Sheisafraid of water, though, and could
not go in the pool. Melody (Mr. Beezley’s daughter)
knowshow to sign, and shewent underwater with me.

| wasexcited to seehow | could dointhewater with
scubagear. | didgood! First, Mr. Beezley and Mel ody
helped me put on the scubagear. Next, Melody told me
how to go underwater and movearound. Then, I lost my
mouthpiece. Since | don’t know how to panic or be
scared, | closed my mouth, felt around till | found the
mouthpieceand put it back inmy mouth. | didn’'t swallow

Lee Ann getsready for her first scuba lesson.

water or choke. Mr. Beezley said | wasincredible, and a
friend of hiswhoisascubadiver said | wasawesome.

My most exciting experiencein scubaclasswaswear-
ing afacemask that let me keep my contact lensesinsol
could seeunder water. Therewasnothing scary about my
lesson. Besideshaving my own nurse shark (“ Sharky”,
who lived from January, 1990 until December, 1995) it
wasthemost wonderful, excitingthing I’ veever done.

Sincemy classonly lasted 30 minutes, I’ [| need many
morelessonsbeforel canrealy dive. When it becomes
warmer next spring, | want to take classes again, then

Lee Annsigns, “ | love you” underwater. swimwiththesharksl

My Day at SportsExtravaganza
By Jacob Burton, Student, Plano, Texas

Editor’snote: Thanksto Brenda Szymkowiak, teacher of the visually impaired with Plano 1D, for sharing this
article. Jacob Burtonisa 13-year-old young man attending Rice Middle School in Plano, Texas. Hehaslow vison
dueto septo-optic dysplasia and reads large print and braille. He can be contacted at <JB041588@aol.com>.

| went to Sports Extravaganzalast Saturday (October 27, 2001). Sports Extravaganzaisasporting event for blind
andvisualy impaired people. Ittook placeinirving, Texas, a Nimitz High School. PeoplefromtheNorth Texasares,
Colorado, and New Mexico participated inthisevent. Over 150 athleteswerein thisevent.

Many events were available to the athletes, including the 100-, 200-, and 400-Meter Dashes, Shot Put, and
Archery. | participatedinthe Running Long Jump, the 50-Meter Dash, and the Softball Throw. The Running Long
Jumpiswhereyou run and jump asfar asyou caninto asandpit. My best jJump was2.49 meters. | won third place
inmy heat. Therewere 18 athletesin thisevent.

Thenext event | wasinwasthe 50-Meter Dash. | dmost didn’t makeitintimetorun, but | wonfirst placeanyway.
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The50-Meter Dashiswhereyou run 50 meters. | was competing against two girls.

Thelast event wasthe Softball Throw. The Softball Throw iswhereyou throw asoftball, and they measurethe
distance. Each competitor threw threetimesinarow. | got fourth place.

Inconclusion, itwasabigevent. | saw lotsof my friendsthere, and | really enjoyed mysdlf. | alsowontwo medals
and aribbon. | hopetodoit again next year.

Visual Simulation: A Personal Reflection on ItsRoleand Benefit
By Millie Smith, Educationa Consultant, Austin, Texas

Sometimes new knowledge shows methat something | have been doing iseven morehelpful than | thought it was.
That hasturned out to bethe casewith vision stimul ation for infantsand toddl ers, and studentswith the most profound
disabilitiesat any age. When | first began doing visual stimulation activitieswith students, | wasvery focused on
increasing their visual efficiency. | wanted themto get inthe habit of using whatever visionthey had to, asbest they
could, interact with peopleand objectsintheir environments. | still want that, but I know now that something much
bigger ishappening asaresult of these sensory experiences. Inthisarticle, | want to share some of the most important
things| havelearned about this, and giveacoupleof examplesof how | haveused thisinformeationwith sudents.

WHAT I’'VE LEARNED

Childrenaround oneyear of ageor younger, either chronologically or developmentally, arewhat Jean Piaget called
sensory-motor learners. What hemeant by that isthat they learn about their worldsby sensingit and actingonit. The
sensory part isseeing, touching, hearing, tasting, smelling, and moving (vestibular). Themotor partisusing musclesto
respond to the sensory source by exploringit, by trying to makeit do something, or by stoppingit. A sensory-motor
experienceincludes both asensory event and amotor response. Thevery best |earning takes place when thesetwo
things happen together --- when a sensory event istaken in, and musclesare used inresponsetoit. Thistendsto
happen intwo phases. For example, ababy seessomething it likes, maybethe glasseson your face. Shegazesat the
glasses. Thisisthepassvephase. Then, sheislikely totry to grab these miraculouslight-reflecting glasses. If shecan
get themin her mouth to explorethem, shewill. Thisistheactive phase. Together they make up asensory-motor
experience. Theresultishigh qudity learning. Our knowledge of our worldismade up of theaccumulation, interpre-
tation, and organi zation of thousands of thesekindsof experiences. If thereisasufficient ground of experienceat this
level, the child can begin to know that objects continueto exist when they are not immediately part of the sensory-
motor experience. Thisiscalled object permanence. Now the childisbeginningto bewhat Piaget called apreopera-
tional thinker. Thiskind of thinking opensup theworld of symbols, imitation, andimagining (Furth, 1970).

The science of neurabiology, through use of technologieslike PET scans and MRIs, has added much to our
understanding of sensory-motor learning. At birth, the brainisthe mostimmature of all our organs. It continuesto
grow and develop during thefirst yearsof life. Innormaly developing infants, itssizeactualy doublesinthevery first
year of life (Kotulak, 1996). We know now that brain growth occursasaresult of the building-up of thousands of
neurological connectionsbetween brain cells. These connections, or pathway's, are established as children participate
in sensory-motor experiences. When these experiences are repeated, connections strengthen. Thisispractice. You
play thepiano better after yearsof practicebecauseneurol ogica pathwaysrdatedtothe playing of aspecificpieceof musc
arevery well established. A baby bringshishandstogether at midline better after he has practiced that action hundredsof
times. A neurologica grooveisinplace. Thesegroovesmakethingseas er and moreefficient (Greenough, 1985).

Thisgrowth and refinement ishighly dependent upon theinfant’ searly sensory experiences. Experiencesinall the
sensesareimportant, but early visua experiencesplay aparticularly important role no matter what the quaity of vison
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maly be. A huge portion of thebrainisdedicated at birthto visual processing. Thismay be becausevisionisthefirst
sensory channe aninfant usesintentionally to accessinformation about hisworld. Theeyesand head movevoluntarily,
and with more refinement, much sooner than any other part of thebody. Gradually, portionsof the cortex availablefor
processing visua information begin to be used for processing other kindsof sensory information, if thequality of that
information issignificantly better. Theonly way thisprocesscan unfold asit should, isby providing ininfancy sensory
experiencesindl channds, including vison (Kolb, 1998).

Children deprived of rich and frequent sensory experiences devel op brains 20% to 30% smaller than normal for
their age. They suffer corresponding decreasesin cognitiveability. Thiseffect hasgenerally been studiedin children
fromimpoverished backgrounds (Campbel | and Ramey, 1994). Childrenwith significant sensory impairment at birth
arealso at risk inthe areaof cognitive devel opment because, without intervention, the quantity and quality of their
sensory experiencesmay besignificantly diminished. They cannot accessmany of theordinary sensory eventsintheir
environments. If avisualy impaired child hasamobileover her cribthat istoo far away, or hasobjectsonit that aretoo
hard to see, itisthe sameasif it were not there (Barraga, 1976). The children most at risk are those with visual
impairments, hearing impairments, severe motor impairments, and especially those with some combination of these
impairments. Thequality of intervention we providewill determinewhether or not children and studentswith these
challenges have adequate sensory experiencesfor cognitive growth.

Now, itistimefor abig caution. If sensory-motor experiencesaren’t provided injust theright way, they may be
harmful. For thelast severa yearsthere hasbeen alot of material in neurology, child devel opment, and behavioral
journa sabout therelationship of stresshormonestolearning. 1t seemsthat stresshormonesinhibit memory function,
and prolonged stress can actudly break down neurol ogical pathwaysin partsof thebrain. Young childrenwithmultiple
and severeimpairmentsare constantly stressed asaresult of having limited or no control over when, how, and what
kindsof sensory input they might be subjected to. In addition, when interactionswith others around these sensory
eventsare associated with demands, stresslevel sare even higher. Asdemandsincrease, so doesstress(Gunnar, 1996).

Quality sensory eventsmust havealevd of intengity that isaccessibleto the sensory impaired learner. Theonly way
to providethose quality eventswithout producing stressisto choose eventswethink the child will enjoy, and to make
surethechild knowsthat wewill respond to hissignasto continueor to stop theevent. Theonly way to invite motor
responsesto eventswithout creating stressisby following thechild’'sactions. Wemust join, not demand. Wedo this
by watching to seewhat the child isdoing and then gently beginning to do it with him, matching hispaceand level of
intengty. After awhilewemight pause, and wait to seeif the child doessomething that invitesusto“goagain.” When
abond of trust isestablished, we can expand on theinitia childinitiated responseandinviteanew behavior (van Dijk,
2000). Aninstructiona strategy called “routines’ isavery good way to structure sensory-motor learning experiences
that avoid stress.

When children have severe motor impairments, the motor part of sensory-motor learningisvery chalenging. What
ismotor learning for these studentswho can movevery little? Most of usweretaught to facilitate their participation by
moving their handsfor them. Thiswascalled hand-over-handingtruction. Thereissomething obvioudy problematic
about thisapproach. How doesthe child learn anythingif somebody el se'sbrainisdoing all the planning and some-
body else’'smusclesaredoing al thework? Event-related brain potential research indicatesthat amotor eventisn’t
what most of usawaysthought it was. It turnsout that there are several phasesto every motor event. Theelectrica
activity inthebrain can bemeasured during each phase. A motor event beginswith apreparation phase during which
the person plansand getsready. Theelectricd activity inthebrainisvery high during thisphase. Nextistheinitiation
phase, beginning to move, whichisalso accompanied by very high cortica activity. Theexecution phase, thecarrying
out of theactivity, isnext. Surprisingly, brainactivity levelsdrop sgnificantly. Findly, thereisatermination phase, with
relatively quiet levelsof brain activity (Deecke, 1996). Thisissuch good news. Thetwo mostimportant phasesare
preparation andinitiation. They arethetwo phasesthat dl children, no matter how severetheir motor impairments, can
participateinindependently. All children can prepareif they know two things--- what is happening next and some-
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body will wait for themto dotheir part. All childrencaninitiateif they cantenseamuscle, blink an eye, openor close
amouth or hand, lean ahead forward or backward, or extendanarmor leg atiny bit. Thenwecan go ahead andfacilitate
the execution phase by hel ping their hands, preferably with ahand-under-hand techniquewhenever possible. Again, struc-
turing experiencesusing theingructiond strategy of “routines’ helpsensurethat thesedementswill beinplace.

WHAT | HAVE DONEWITH THISINFORMATION
Julie

| met Juliesevera yearsago when shewasthreeyearsold. Her teacher wasat aloss. Juliedidn’t seemto respond
toany of thelights, colors, textures, or soundsthat were part of her educational environment. Juliewasdrowsy most
of thetime and seemed to actually go to sleep when theteacher put her onthe mat to work with her. Theteacher and
| didanarousa state basdlineand found out that Juliewasaert only 15% of thetime she spent at school. Alert states
were about forty-five secondsin duration and happened most often asaresult of being moved or touched. Julie’'s
drowsinesswaslargely aresult of under-stimulation. Thethingsavailableto her weren'tinthe sensory channelsshe
wasready to useor they did not havethelevelsof intensity sheneeded. Some of her experienceswith sensory events
weretoo stressful. Shedidn’t know what was going to happen to her, and shedidn’t like someof it. Julie’'s”goingto
deep” when her teacher tried to work with her wasreal ly withdrawal brought on by stress.

Our firgt goa wasto begin building up Juli€’ scognitive staminaby increasing theamount of timeshewasadert. A
state of aertnessisnecessary for learning. We began by doing asensory response assessment to determinewhat kind
of sensory input Julieenjoyed most. Juli€' steam spent severa dayscarefully trying different sensory eventsin each
sensory channel, with lots of recovery time between each one. They paced each of these eventsto alow timefor
Julie'ssensory-neural system to processtheinformation they provided. They avoided startle responses, and repeated
eventsonly if Julieshowed apositiveresponse. Juli€ smom had to comeinto helptheminterpret her responses. Mom
showed them how to watch for muscletone, skin color, and breathing changes. Shetold them that tightening of the
musclesaround Julie’slipswassmiling, and flushingwasmad. Brief light breathing wasexcited. If it went onfor more
than afew seconds, though, it was scared. After about aweek, they had an appetitelist for Julie. Thesewerethe
thingssheliked. They alsohad anaversonlist. Thesewerethethingsshedidn’t like.

Wetook itemsfrom the appetite (like) list and maderoutines. For astudent like Julie, routinestend to bebasic.

1. Find out what’sgoing to happen.

2. Trangitiontothe placewhereit isgoing to happen.
3. Doit.

4. Asktodoitagain.

5. Find out it'sfinished.

Each stepiscritical, but noneismorecritical than thefirst. Cueing studentsto let them know what isabout to
happen setsthe stagefor learning. It lowersstressand enablesthem to focus cognitive energy ontheactivity. Unfor-
tunately, itisalso the step most often left out. We haveto changethat.

Thefirg routinewewrotefor Juliewas swinging ontheplatform swing. Tim, theteacher, did thisroutinewith Julie.

1. Timtold Juliewhat was going to happen by presenting her object cuefor theactivity. Object cueswill be
different for each activity and for each student. They should be an object from the event that isvery impor-
tant to the student. Julie'sswing had asheet of bubblewrap over afoam wedge placed on the platform.
Shelovedthewrap. So, Tim cued her for swingtimeby first letting her hear the bubblewrap ashe
scrunched it up near her ear, then touching it to her arm, then her cheek. He had to be very careful not to
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startleJulie. By talking to her ashe approached with one of the cuesthat helped her preparefor the presen-
tation, Timtaught Julietotrust him.

2. Tim pushed her travel chair to the swing, lifted her, placed her supine onthewedge, and then rolled her to
prone. Hedid all of thisexactly asthe physical therapist trained himtodoit. Hewaited acouple of minutes
todlow Julieto get used to her new position.

3. Timbegan gently swinging Julie. Hesat onthefloor by Julie’shead so he could watch her facewhileshe
wasswinging. Her eyesopened wider, her lips stretched abit into what we had |earned to recognize as her
smile, and themusclesin her neck and shoulderstensed. Thelatter iswhat the physical therapist washoping
for. Atfirst, Timjust did the swinging until Julie began to poop out. When her staminaincreased to about
two minutes, he beganto do step four.

4. Timwould stoptheswing andwait. Hetreated thefirst thing Juliedid during thewait asasigna to start
again. Thefirst timehestopped and waited, sheblinked her eyes several times; he started. Thenexttime,
shemoved her head alittle; he started. After many daysof this, shebegan to understand that if shedid
something, the swinging would start. Blinking became her favoritesignal. Whenthiswas pretty consistent,
Timwaited for theblink. That whole processtook about two months.

5. Timtold Juliethat swinging wasfinished by rolling her over and removing the bubblewrap from under her as
shewasturned. Hegave her about fifteen secondsto processthisinformation and to notice the absence of
bubblewrap. Then helifted her from the swing.

Someof Juli€'sother favoriteroutinesincluded:
* ligtening to music whilelying ontop of abig stereo speaker (good vibrations),
» moving her feet or handsinwarm water (temperature changes),
» and getting squashed with the beanbag (deep pressure).

Exciting thingshappened in each routine. She gavetheteam her first vocalizationswith the stereo speaker routine
and thefirst voluntary movement of her hands and feet with the water routine. They began by moving the water
themsalves. Then, muchto their surprise, Julie began moving her own handsand feet alittle bit when they stopped and
waited. They kept her aversion (didike) list and reintroduced some of thethings she hadn’t seemed to mind too much.
Some of these became appetites. If sheresponded negatively, staff never repeated them without along break. They
didn’t ever repesat the onesthat got strong negativeresponses. After threemonths, Juliewasalert for 40% of her time
at school and the duration of each alert episode was about three minutes. After six months, shewasaert 70% of the
timeand the duration wassix minutes. By now, shewas ableto orient and stay alert when shewason her own. For
instance, she had never responded to col ored lights, which had only been presented ascolored filterson aflashlight. At
thispoint in her progress, though, acolor wheel wastried. The combination of light and movement worked. Julie
wouldwatchit for about five minutes, smiling her Juliesmile. Thistypeof passvestimulationisnot good for learning,
butitwill, at least, help maintain alertnesswhen ateacher can’t be present or when the student needsabreak. Thatis
important. During thetimessomebody waswith Julie, sheworked onlotsof cognitive, communication and motor skills
that weretargeted in her routines.

Zap

| met Zap when hewastwelveyearsold. Zap'steacher, Sue, asked for help because she couldn’t get Zap to do
anythingwith objects. If shetried to put somethingin hishands, hedroppedit or threw it. He spent most of histime
watching hiswaving handsinfront of light sourceslike ceiling lights, windowsand doors. Our first goalswereto give
Zap the sensory input he was craving in more appropriate ways and get him to hold objects. We knew heliked
creating visual displaysand that he needed alot of contrast and some movement to do this. We knew that hedid not
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likethetactud characteristicsof the objectshewasbeing given, particularly in hishand. We also suspected that Zap
did not likebeing acted upon by another person. Part of what heliked about hisself-stimulatory behavior (watching his
hand wavein front of light sources) wasthat hewasin chargeof it. Part of what hedidn’t like about objectswasthat
somebody elseput theminhishands. Infact, thisavoidance had generalized to adangerouslevel. Zap moved away
when people approached. Hesometimes pushed, or hit out if they persistedin being closeto him. Hewasstressed by
thevery prospect of something beingimpaosed on him.

Theteam began by trying to lower Zap'sstresslevel. They wantedtojoin himand build trust. For instance, when
Zap would scoot over to thewindow and begin waving hishand infront of hisface, Sue sat near him and waved her
hand in front of her own face. When Zap got used to this, Suewould reach over every oncein awhileand wave her
handinfront of hisface. Zaplookedintensaly at her whenever shedidthis. Atleast hewasinterested and didn’t move
away. Then, Suedtarted saying, “Herecomesmy hand,” inavoicewith akind of snging qudity, and dowly moved her
hand toward Zap. After awhile, Zap wouldlook at Sue and smilewhen heheard thewords. Now, Sueawayswaited
for Zap’'slook beforemoving her hand. Zap learned that hewasin charge. Helearned that hislook wasasignal he
could useto control histeacher’sbehavior. Helearned that histeacher would alwayshonor hissigna and, therefore,
could betrusted.

Weturned thisinto aroutinethat gradually grew over timeasstepswere added. It started with these steps.

1. Gotowindow and sit down. (ThiswasZap'scueto histeacher to start theroutine.)
2. Begintowavehand.

3. Look at teacher to request her part.

4. Repeat asdesired.

5. Stoplooking at teacher to end routine.

Sue elaborated onthegame. She started putting different thingsin her hand. Shewould say, “ Here comesthe
shoe,” and wavetheshoeinfront of Zap'sface. They built up quite arepertoire of objects--- ashoe, aplate, apiece
of chain, awind chime, amirror, atowe, aglove, awiggle pen, etc. Sueput al thesethingsin abasket so Zap could
hear her getting the objects out of the basket and putting them back in. When Zap ended theroutine, Sueleft the
basket and walked away. She hoped that Zap would reach in thereand start exploring the objects. Eventually, hedid.
If Zap wanted the piece of chain, hewould dig around inthe basket until hefound it and thenwaveit. Sueadded more
thingsto the basket. He always chose the heaviest and smoothest objects - abarbell, the glass pitcher part of a
blender, aweighted spoon, ahorseshoe, etc. Hewasnow holding and exploring many objects.

After agood trusting bond was established, Suetried to expand to new environments. Zap's parentswerevery
disappointed that hewould not work at adesk like other studentshisage. Sue put amirror against thewall nexttothe
window. Shewaved theobject infront of Zap’sface ashe sat on thefloor and then wave the object in front of the
mirror. That becameanew stepintheroutine. Shealready knew Zap liked themirror. Sure enough, hewasvery
interested inthisaddition. When theroutine ended, hewould dig in the basket for hisfavorite objectsand wavethem
aternately infront of thewindow andinfront of themirror. Next, Sue put the mirror onalow desk. Thingsproceeded
asusual. Zap gradually lost interest inthewindow. Suebegan to raisethe desk legs so he had to stretch to seethe
mirror. Sheintroduced achair and Zap accepted it. Mom and dad were very proud thefirst timethey wakedinto
Zgp'sclasssoomand saw him&ittinginachair e adesk, picking up variousobjectstoingpect infront of hismirror.

Theteam went on to devel op routineswith many of Zap'sfavorite objects. They made ahorseshoegameroutine
packed with social, communication, and motor skills. They used the blender in asmoothie making routine. Zap used
hisbarbellsin amainstreamed PE. class.
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WHAT NOW?

Not all interventions| have been involved with have been so dramatic. | can honestly say, however, that | have
never seen these principlesapplied correctly without good resultsof somekind. 1t takesinformation andtrainingto
providethiskind of programming. Oneof thereasonsso much skill isrequiredisthat eachinterventionisunique. No
two sensory-neura sysemsaredike. Experiencesand behaviorsaredifferent. Everything must betakeninto account
to designtheright combination of cognitive, socia, behavioral, sensory, and motor eements. Usualy, to pull thisoff, a
team must work together. A very good book to start withisEssential Elementsin Early Intervention by Deborah
Chen. Almogt dl theregiona education service centershaveworkshopson routines. Somearea so beginningto offer
workshops on using sensory experiencesto manage arousal states. You can request theseworkshopsby gettingin
touch with the personin charge of training for low incidence populations at your region’s education service center.
Technica assstancefor individua children and sudentsisavailablefrom most education service centers, and fromthe
Outreach Program at the Texas School for the Blind and Visually Impaired.

My experience confirmsmy belief that, with the proper attention to sensory-motor learning, al children and stu-
dentscan beactivelearnerswith the possibility of realizing their full potential, regardlessof their age or ability or the
complexity of their challenges.
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M ath Technology for Visually Impaired Sudents
By Susan Osterhaus, Secondary Mathematics Teacher, TSBVI

Theuse of scientific graphing calculatorsis now amainstay of secondary math classrooms, and they must be
provided to studentsfor the End-of-Course Examination for Algebral. When the new statewide assessment (TAK'S)
beginsin Spring 2003, the Algebral examwill be eliminated, and it isexpected that the TAK S Sth, 10th and 11th
Grade (Exit Level) Mathematicswill requiretheuse of ascientific graphing caculator. Initialy, calculatorswill not be
permitted on the 8th Grade math TAKS. However, their use may beincluded inthe near future. Each student must
also have accessto agraphing caculator for routine classwork and practice. Visually impaired studentsmust meet the
same requirements astheir peers, and Teachersof the Visually Impaired (TV1s) must be prepared to teach their
studentsthe skillsneeded to be successful in mathematicscourses. A review of thetechnology currently availablemay
help TVIsdeterminethe most appropriate waysto teach their students and prepare them for statewide assessments.
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The Administrator’s Manual of the 2001 End-of-Course Test states that each student must have accessto a
graphing calculator during thetesting. Studentsmay use any graphing cal culator except thosewith typewriter-style
keypads (known as QWERTY) or those that include acomputer algebrasystem. Students may also use any four-
function or scientific calculator on thetest, but hand-held minicomputersor laptop computersmay not beused. TEA
usually accommodatesthe needs of special education studentson anindividua basis. If avisually impaired student
uses, or wishesto use, apiece of technology not currently approved by TEA, the student’s TV should contact the
Accommodations Task Forceat TEA, which may give permission to useit on statewide assessments. For further
information, the TV might also call the Student Assessment Division of TEA, at (512) 463-9536. Remember, the
devicemust be an accommodation that the student routinely usesin class,

LARGEDISPLAY SCIENTIFIC/GRAPHING CALCULATORS
TI ViewScreen Solutions(Current price: $300) <http://education.ti.com/>

TexasInstruments (T1) makesaViewScreen packagefor severa Tl caculatorsincludingtheTI-82and T1-83. It
hasworked well with somelow vision students. They useaViewScreen calculator connected to aViewScreen LCD
display panel placed onalight box. Some students prefer using their cal culator onthe newer color CCTVs. This
technology iseasily available and has been approved by TEA. TheViewScreen packageisalready used by math
teachersonther overhead projectors, sothey should haveno problemtraining visualy impaired sudentswith thistechnol ogy.

VisAble(Current price: $269) <http://www.betacom.com>

TheVisAbleistheonly largedisplay scientific cal culator made as aone-piece portable unit, and isan aterna-
tivefor low vision studentswho are unable to use one of the Tl solutions. However, it does not have graphing
capabilities. Betacom Corporation manufacturesit. Although most general education math teacherswill be
unfamiliar withthe VisAble, thevariousfunctionsare easily identifiable, and awilling math teacher should have
littledifficulty orienting the visually impaired student to the VisAble. Thistechnology ismore expensivethan
some, but it does meet with TEA’sapproval.

T1-83Trainer (Current price: $49.50) <http://www.goldedtech.com/index.htm>

Professor Goldstein’s TI-83 Trainer isan aff ordable computer software program with complete T1-83 cal cul ator
emulation. Wheningtalled on alaptop, thestudent hasavery portabledevice. Theaddition of magnification software
provideseven better accesshility. If the math teacher has selected the T1-83 asthe class calculator of choice, theTI-
83 Trainer isan excellent option for thelow vision student. Themath teacher should havelittledifficulty orienting the
visually impaired student. However, thisoption has not been approved by TEA at the present time.

Scientific Notebook (Current price: $129) <http://www.mackichan.com>

Scientific Notebook (SN) isanother software package. When installed on alaptop, the student hasavery
portable device, which ismorethan just agraphing scientific calculator. SN isalso amath/text processor, sothe
student can do all assignments, cal culations, and graphsin one document directly on the laptop. It hasonscreen
magnification up to 400%, or additional magnification software may beused. In addition, two large print fonts
areavailablefromMAVISa NMSU, whichwill allow further onscreen magnification and large print hard cop-
ies. Metroplex VVoice Computing is even working on voice recognition software to make it accessibleto the
totally blind. With theright techniques, itisalso possiblefor ablind student to work with matricesusing Scientific
Notebook and a screen reader to solve systems of equations and find regression lines. Furthermore, math
teachers can enter all their worksheets, tests, etc. on SN, and the teacher of the visually impaired can easily
trandate them into Nemeth code. Many general education math teachersare just now discovering SN and seem
quite excited about its potential. Although it has not been approved by TEA at the present time, most math
teachersshould find it to be affordable and user-friendly.
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BRAILLE SCIENTIFIC CALCULATOR
LeoBrailleDisplay Calculator (Current price: $1000) <http://www.sensor ytools.com/>

TheLeoistheonly stand-alonebraille-display scientific calculator, and isan aternative for the deafblind student
who doesnot useanotetaker with brailledisplay. However, it doesnot have graphing capabilities. Robotron Sensory
Toolsmanufacturesit. Most math teacherswill need training before they can assist the student with thistechnol ogy.
The cost may be prohibitivefor most, but it doesmeet with TEA sapproval.

TALKING SCIENTIFIC/GRAPHING CALCULATORS
ORIONTI-34 (Current price: $199) <http://www:.or bitresearch.com/>

Certainlow vision sudentsmay prefer astand-al onetalking scientific cal culator, and although therearemany such
calculators on the market today, the ORION TI1-34 from Orbit Researchiscurrently the most aff ordable and user-
friendly. Itisalso approved by TEA. Whileit doesnot have graphing capabilities, itiseasly accessbleby totaly blind
students (unlikethe TIsand theVisAble), and featuresabuilt-in learning mode. The ORION’sLCD display and
functiondity areidentical tothe T1-34, so mathteachersshould fed very comfortableorienting thevisualy impaired student.

Graph-It (Current price $49) and Graph-It PC (Current Price: $149) <http:/mww.freedomscientific.com>

Graph-Itisatactile scientific graphing calculator program for Blazie Engineering Note-Takers. Graph-I1t PCis
designedfor usewith IBM compatible PCs. Both are availablefrom Freedom Scientific. Thestudent cantypeinan
equation and produce atactile graphic on most embossers. An audio representation of the graph can also be played
through the speaker for aquick, sound-picture of thegraph. The softwareisquitelimited, however, and thetactile
graphicsand audio graph lack precision. Thenote-takersalso include abuilt-in scientific calculator. Althoughthis
combinationisnot themost user-friendly or time efficient scientific graphing calculator solution, it may betheonly
option for adeafblind student. Most math teacherswill need training beforethey can assist avisualy impaired student
with Graph-It, and thisisnot a TEA-approved solution.

AccessibleGraphing Calculator (Current price: $75) <http://www.ViewPlusSoft.com>

TheA ccessible Graphing Calculator (AGC) from ViewPlus Software, Inc. isaself-voicing graphing scientific
cal culator software program. Unlikeahand-held calculator, it displaysresultsthrough speech and sounds, aswell as
visually presenting numbersand graphs. Thisprogramisintended to have capabilitiescomparableto afull-featured
hand-held scientific and statistical graphing calculator. TheAGCistruly accessblefor al students, and could beused
for theentireclass. Theonscreen graphicsareeasly seen by alow vision student viaan enlargement feature, and the
graph can belistened to by using the sophisticated audio wavefeature. Print copiescan be madewith any standard
printer using avariety of fonts, including braille. Theprint copieswith braillefonts can be copied onto swell paper and
run through atactile imaging machine. One of the best waysto usethe AGC iswitha TIGER Braille/graphics
embosser fromViewPlus Technologies, Inc., but the TIGER israther expensive. Although considerabletimeistypi-
cally needed for training ablind student to usethe A CG tota ly independently, the math teacher isusudly ableto assist
the student becauseit isso user-friendly for thesighted individual. The AGC cannot do matricesor parent functions,
but thevariousfunctionsit will perform arequiteimpressive. (Thevendor plansto continue upgrading the software,
including working with matrices.) 1t hasnot been approved by TEA at the present time.

CONCLUSION

Teachersof thevisualy impaired must make many decis onsabout appropriate programming and technology for
their students. They must not only beaware of thedifferent kindsof technology that areavailable, but also be ableto
teach their studentshow to usethem. For TEA to approvethe use of apieceof technology, it should beroutinely used
by astudent to compl ete assignmentsat school. The student should (a) haveaccessto agraphing calculator, (b) know
how to useagraphing calculator, and (C) useit to practiceroutineclasswork at thesametimeashisor her classmates.
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TSBVI iscommitted to being aresourcefor visualy impaired students, their teachers, and their families. It spon-
sorsavariety of workshopsand training opportunities, and maintainsamath website at <http:/Aww.tsbvi.edu/math/>.
Thewebsite not only providesinformation about appropriate materia s, toolsand technol ogy, but also offers specific
suggestionsfor collaboration between teachers of the visually impaired and general education math teachers. In
addition, the Specia Programs Department offers athree-week summer class, Adaptive Toolsand Technology for
Accessible Mathematics (ATTAM), and aone-week ATTAM classduring theregular school year. They also offer
several one-week sessionsof individualized instruction on specific | EP objectivesthroughout the year, which might
include math and/or math technology goals. Finally, the Comprehensive Programs Department offersAlgebral,
Geometry, and Algebrall in two-period blocks during the academic school year. Thetwo-period block allows
additiond timefor learning the necessary TexasEssentia Knowledgeand Skills(TEK'S), perfecting the Nemeth code,
and training inthe use of adaptive math toolsand technol ogy.

If you have questions about teaching math to students with visual impairments, contact Susan Osterhaus at
susanosterhaus@tsbvi.edu or (512) 206-9305.

EBooks
By Holly Cooper, Technology Specidlist, TSBVI, Outreach

EBooksare e ectronic texts containing special formatting featureswhich alow for reading with specialized soft-
ware. EBooks are arecent development in the book market and can be downloaded into your computer, PDA
(Personal Digital Assistantsor Palm type device) or pocket computer, aswell asinto dedicated devices or specia
eBook readers. Theexciting newsfor our readersisthereisnow voiceoutput availability for eBooks, using Microsoft
Reader on aWindows computer. Thismeansthat you can have an eBook read to you by your computer without the
useof JAWS. (By theway, you can now download SEE/HEARfrom TSBVI’swebsitein Microsoft Reader.)

Hereissomebackground information. Electronic bookscameonthemarket afew yearsago and were promoted
for their ability to save paper, space, and money. A few different companiesdevel oped specia portable devicesto
read eBooksthat were approximately thesize of atypical paperback book. RCA and Franklin (whichweinthefield
of visua impairment know asthe maker of the Franklin Language M aster talking dictionary) currently have eBook
readersavailableinretail storeswhich sell electronics. There hasbeen acertain amount of mediahype debating the
joysof printed booksversusthetechnol ogical advancesof eBooks, and the market for eBookslagged after their initial
introduction. Theintroduction of PDAsand Pocket Computersinto the mass market unexpectedly helped the spread
of eBooks. PDAs and Pocket PCs have very small screens, but the devices with color screens are much more
readable. They are also becoming moreaffordable.

EBooksare usually downloaded through an Internet connection to adesktop computer. If theeBooksareto be
read on aportable device, they are hot synced (transferred through aspecial connector) from the computer to the
device. Thereareavariety of eBook readers. Thereisalso avariety of softwarefor Windows, Win CE/ Pocket PC,
Palm, and Mac operating systemsthat will allow your computer or portable deviceto read theeBook. Downloads of
thereading softwareareusualy available at no charge.

SOURCES

For general information on eBooks:
Reader’seBook Primer: <http://www.ebookconnections.com/ReadersPrimer>
Microsoft eBooks: <http:/Amww.microsoft.com/ebooks/default.asp>
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On-line sour ces of eBook reader s and eBooks:

Microsoft Reader: Pocket PCs(not Palm OS) and Windows (has voi ce output capability) - <http:/
www.microsoft.com/reader/default.asp>

AdobeA crobat eBook reader: Mac and Windows Pocket PC - <http://www.adobe.com/products/
ebookreader/main.html>

eBook retailers:

Below are some on-line eBook retail ersthat have publicationsfor adults, youth and children. Some of these
sources have booksavailableat no cost. Most free publicationsare older bookswith expired copyrights.

Adobe: <http://mww.adobe.com/epaper/ebooks/'ebookmall/main.html>
OverDrive: asourcefor other ebook publishers- <http://www.overdrive.com/retail .asp>

Socia Studies School Service: eBooksof teacher resourcesin history and socia studies; also on-line
sourcesof related booksfor students- <http:/Mmww.socid studies.com/d/ @.1).v.3ukkaz6/Pages/ebooks html >

PreviewPort: agood source of massmarket eBooks- <http://ebooks.previewport.com/Default.asp>

Powell’s: known for being ahuge used book seller; also carrieseBookson their website - <http://
www.powel | s.com/ebookstore/ebooks.html>

Hard Shdll: lotsof eBooks- <http://www.hardshell.com/>
eFollet: lotsmoreeBooks- <http://ebooks.efollett.com/Default.asp>

MAGNIFICATION

eMonocle Reader hasfeaturesfor low vision users (usablein Mac, Linux and standard Windows, but not PAAm OS
or Pocket PC) such asprint size4 to 144 points, adjustable color and contrast, and modifiableicons. It haskeyboard
commandsfor non-mouseusers. Availableat no charge at <http://www.ionsystems.com/emonocle/>.

BRAILLE

Pulse Data, maker of BrailleNote, made an agreement to use Microsoft eBook Reader so users can have output of
textineBook format. Usersof BrailleNote can download eBooksin Microsoft Reader format from the Internet into
their computer and syncinto their BrailleNote. They can chooseto output thetext invoiceor refreshableBrailleon
their BrallleNote. Because many eBooksare copy and print protected, the ability of aBrailleNote user to output in
print or hard copy Braille of aneBook isnot consistent at thistime.

Booksondisk intext format can be purchased from National Braille Press. Thesediskscanload text directly into
abraille notetaker without the use of acomputer, if you haveadisk drivewhich iscompatiblewith thedevice. For
moreinformation, seeNationd Braille Pressat <http://www:.braille.com/otherfor.html#anchorport>.

EXAMPLESOFBOOKSAVAILABLEASEBOOKS

Therearean amazing number of booksavailableaseBooks. Many best sellersfrom current reading lists, classics,
reference books, booksfor young adultsand children can easily be downloaded. Pricesaresimilar tothepriceof a
paperback book or, in some cases, evenlessexpensive. For parentswho enjoy listening to audio books, thiscould be
areading experiencefor both you and your child. Herearejust afew examplesof titlesthat can befoundin eBook
formats. The Hardy Boys: The Castle Conundrum, Aftershocks, Alice's Through the Looking Glass, Anorexia
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Nervosa: Sarving for Attention, Dangerous Mammals, Heather and the Show, Creative Activities that Teach
about Africa, Langston Hughes and the Harlem Renaissance, Focus on Inventors, Beyond Soneand Steel: A
Memorial to the September 11, 2001 Mictims, Presumed Innocent, and Along Came a Spider.

CONCLUSION

For many of our readers, eBooks can beagreat way to accessinformation. Inreview, hereare some of the assets
of eBooksfor blindand visually impaired users:

. EBooks can beloaded into BrailleNote and Pocket PCs, and Mac or Windows computers,
depending on the product.

. Textbooksand reference materiad sareavailable.

. EBooksare portable, and cheaper than print.

. Voice output softwareisfree.

. EBooks can be ordered and downl oaded on-line and charged to acredit card.

Thevan Dijk Approach to Child-Guided Assessment
By Catherine Nelson, Clinical Instructor of Special Education, University of Utah

Marisaissix yearsold, deafblind and hascerebra palsy. Testing resultsdescribe her as* untestablewith probable
profound mental retardation and severe behavioral problems.” Marisa sstandardized eva uation got off to abad dart,
when her mother was asked to |eave the testing room and M arisa began to scream when she could not locate her. The
assessor came up from behind and put hisarmsaround Marisain an attempt to comfort her. Startled and upset by the
unexpected touch of anew person, Marisamanaged to get her mouth on the assessor’ shand intimeto deliver ahard
bite. Theassessment continued when both Marisaand the assessor stopped screaming. But Marisaagain became
very upset when she could not understand what was being asked of her and what she was supposed to do with the
strange objectsthat were being pressed into her hands. She had no ideawhat the assessor was asking of her. She
could not perform many of therequired skillsbecause her visud, auditory, and motor impairmentshad severdly limited
both opportunitiesand motivation for learning. Marisa'sscorewasfar outside of therange of test norms, and her
extreme agitation madeany resultsunreliable. Sadly, at the end of the stressful day, her teachersand parentswereled
to believethat Marisawasboth incapable of learning and severely behaviorally disordered.

Fortunately, such ascenario doesnot haveto happen. Inthe 1960s, Dr. Jan van Dijk and hiscolleaguesinthe
Netherlands devel oped strategiesfor assessment that |ook at the processesthrough which children learn, rather than
individual, discreteskills. Such processesincludethe(a) ability to maintain and modul ate state, (b) preferredlearning
channéls, (c) ability tolearn, remember, and anticipate routines, (d) ability to accommodate new experienceswith
existing schemes, (€) gpproach taken to solve problems, (f) ability to form socid attachmentsand interact with others,
and (g) communication modes.

Thetechniques used to obtain such information are guided by the child and thus avoid the unhappy situation that
Marisawas presented with. Thefoundation of thisassessment isthe establishment of arelationship between the
assessor and the child that buildsfrom asecurebase. The children assessed are never unduly stressed by having those
withwhom they feel secureleave beforethe new relationshipsare developed. They aregiventimeto exploreand
become comfortablein new environments. Thechild'sinterestsand abilitiesdeterminewhat materiad sareused and the
direction the assessment takes, thusincreasing both motivation and understanding. The assessor isresponsiblefor
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adjusting his’her emotiond level and communication to those of thechild. Child-guided strategiesareconversationd in
nature and often begin with establishment of aninteractiveroutine. Theassessor imitateswhat thechildisdoing, and
addsnew information asturn-taking routinesare built. Communicativesignasaredicited by sopping thepleasurable
routineand waiting for thechildto signa continuation. Inthisfashion, children are ableto demonstratetheir abilitiesto
learn, and the methods through which they can best betaught areidentified. 1tisfrom thisinformation that meaningful
educationa planscan be developed.

Because the child guidesthisholistic process, there are no standard materialsor instructions. 1norder to help
professionasand parentslearn the assessment process, Dr. van Dijk and | devel oped aninteractive CD-ROM entitled
Child-Guided Srategiesfor Assessing Children who are Deafblind or have Multiple Disabilities. The CD uses
morethan 40 video clipsof six children to demonstrate these strategies and their implicationsfor intervention. Users
are asked to answer questions pertaining to thevideo clips, each of which demonstrates several specific assessment
techniques. Theanswersarethen discussed, and if morein-depth informationisdesired, relevant literatureisaccessed
by the click of abutton. After getting an overview of the process, the user can interactively view two complete
assessmentsand participatein designing intervention plansfor the children being assessed through aninteractive
question and answer format. The CD-ROM containsanindex of many termshaving to do with deafblindnessand each
termisdefined, explained in depth and illustrated with video clips. Twelvefull text articlesby Dr. van Dijk and his
colleagues, that explainthe“van Dijk” approach to assessment and intervention with children and youth who are
deafblind, areasoincluded inthe production. The CD-ROM isnow availableand may be ordered from Joe Franken,
4619 SpyglassDr., DalasTX, 75287. Thecost is$50.00 per unit. Further information and previews of the CD-
ROM may be accessed through the production website at <http://www.agpnootmuis.com>.

All childrencanlearn, butitisour responsbility aseducatorsand parentsto discover how they learnbest. Through
thetechniquesdevel oped by Dr. van Dijk, children such asMarisawill havethe opportunity to demonstratewhat they
cando. Most importantly, as effective methodsfor intervention are designed and implemented, they will havethe
opportunity toredizetheir full potentid.

Vison and Hearing L ossAssociated with Goldenhar Syndrome
By Kate Moss, Family Specialist, TSBV I, Texas Deafblind Outreach

Goldenhar Syndromeisone of the many syndromesthat can result in achild having vision loss, hearing | oss, or
deafblindness. Likemany other syndromes, thereistypically arange of specific conditions. Onechild with Goldenhar
may haveonly afew of theassociated conditionswhileanother child may have many of theseconditions. Itisimportant
that those of usrespons blefor addressingissuesof visonloss, hearing lossor deafblindnessin educational settingsare
aware of what conditionsmight be present with each child who hasthissyndrome. Then, we can appropriately assess
and program for hisor her needs. Parentsand family members need to connect with themedical and informational
resourcesthat may help them support their child.

Goldenhar (sometimes called Oculo-Auricul o-Vertebra or OAV Spectrum) isoneof agroup of conditionsknown
ascraniofacia conditions. That meansthat theimpact isprimarily tothe head and face. Individualswith Goldenhar
typically have facesthat may appear smaller on oneside, or the sides appear very different from each other. The
cheekbones, jaws, and bonesforming parts of the skull may be underdevel oped or malformed. Thereissometimes
incompl ete devel opment of thefacia muscles, cleft lip and/or palate, teeth abnormalities, and what appearsto bean
abnormally wide mouth dueto cleft-like extensions of the corners of the mouth. With Goldenhar, thereisa sothe
possihility of vertebra malformations, wherethe vertebrae may be underdevel oped, fused, or missing. Somechildren
may aso have heart, lung, kidney and/or gastrointestina problemsand genital malformation. A small percentageaso
have mental retardation (N.O.R.D. 2001).
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BoththeNationa Organization for Rare Disorders (N.O.R.D.) and Pediatric Database give information about the
various conditionsassociated with Goldenhar. The Children’sCraniofacia Associationisanother resource. Someone
familiar with al aspectsof thisdisorder will be better ableto plan for the child and support thefamily’sneeds.

N.O.R.D. Pediatric Database
P.O. Box 8923 Website: <http://www.icondata.com/heal th/pedbase/
New Fairfield, CT 06812-8923 filesGOLDENHA .htm>

Website: <http://www.rarediseases.org/cgi-bin/nord> World Craniofacial Foundation

Children’sCraniofacid Association 7777 Forest Lane, Suite C-621

12200 Park Central Drive, Suite 180 P.O. Box 515838

Dadlas, TX 75251 Dadlas, TX 75251-5838

Phone: (972) 566-5980, (800)535-3643 Phone: (972)566-6669 and (800) 533-3315
E-mail: CCA@ccakids.com E-mail: worldcf @worldnet.att.net

Website: <http://www.ccakids.com/> Website: <http://www.worldcf.org>

The Children’s Craniofacia Association hoststheAnnual Cher’s Family Retreat weekend for immediatefamily
members of individualswith acraniofacial condition. Theretreat isnamed for the singer, Cher, who portrayed a
mother of achildwith acraniofaciad disorder inthemovie, Mask. Shelendsher support to the organizationandtothis
very specia event. Thisyear’sevent isscheduled for June27th - 30thin . Louis, Missouri.

VISION AND HEARING ISSUES

Vision conditionsassociated with Goldenhar Syndromeinclude:

» cystsontheeyebals(epibulbar dermoidsand lipodermoids)

» colobomaof theeyelid (part of thetissue of the upper eyelidismissing)
e microphthamia(smdl eyes)

» narrowing of theeyelid folds between the upper and lower eydlids

»  crossed eyes(strabismus)

* reind anomdies

When addressing vision programming for these children, teachers must beawarethat the child may be photophobic
or have problemsadjusting to bright light and glare dueto the colobomaor microphthamia. Theremay be decreased
acuity dueto themicrophthamiaor retinal anomalies. Thechild may dso haveafiedlossreated to many of theseeye
conditions. Additionally theremay be problemswith depth perceptionif strabismusispresent. A thorough ophthal-
mologica examination and functiond vision eva uation should guide theteam in address ng modification and accommo-
dationsfor thechild'sspecificvisonissues. If thechildisa so hearingimpaired, thesevisionissuesmay impact his/her
ability toread signlanguage or speechread in certain Situations.

Hearing conditions associated with Goldenhar Syndromeinclude:

*  missingor maformed outer ear (anotiaand microtia)

e narrow or missing ear canals(atresia)

e abnorma skinand cartilageon or infront of the ears (preauricular tags)
e abnormditiesinthemiddieor inner ear

Appropriate programming for hearing | ossbeginswith athorough otological and audiol ogica exam. Dependingon
thedifferent malformations, aconductive, sensorineura or mixed hearinglossmay occur. Because malformation of the
outer ear and ear cand prohibit theuseof certaintypesof hearing aids, amplification may beanissue. Boneconduction
hearing aids may be needed. However, malformation of the mastoid bones might reduce the benefits of thistype of
amplification. Depending on thetype and degree of hearing loss, you might seeachild with thiscondition having
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problemslocalizing sounds, listening in noisy environments, missing critical e ementsof spokenwordsor being unable
to hear certain speech and/or environmental sounds. If thechildisdeafblind, thismay greatly impact learning orientation
and mohility skills. Mdformation of facid musclesand thejaw may cause problemsinforming certain Speech sounds.

Children with Goldenhar should be thoroughly assessed in both vision and hearing. Finding andfitting assistive
devicessuch asglassesand hearing aidsmay beachalenge. Appropriate modificationsmadefor programming and
materials should al so consider associated health issues. Children with Goldenhar may be subjected to numerous
surgeriesto addressjaw abnormalitiesand dental issues. They may have ongoing health issuesthat impact school
attendance and reduced stamina. Problemswith teeth and jaws, cleft palate and lip, and general gastrointestinal
problemsmay cause nutritional concerns. All thesefactors must be taken into consideration when developing an
educationd programfor thischild.
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Change. ..
By Terry Murphy, Executive Director, Texas Commission for the Blind

A framed copy of thewelI-known Serenity Prayer sitson atable by my desk; acopy isgluedtomy daily caendar;
and | can quoteit by heart. It hasbecomeanintegral part of my life here at the Texas Commission for the Blind
because of itsrelevanceto what | believe possiblefor every employee here aswell asthe consumerswithwhomwe
work in partnership. Grant me serenity, courage, and wisdom. ..

“ Serenity to accept thethings| cannot change.” | can’t say that | wear ahalo of tranquility about things|
cannot change, but I’ m farther down theroad than | usedto be. For instance, blindnessexistswithin our society, and
state governmentshavefiniteresources. | haverailed against both factsin the past, but | havereluctantly cometoa
point of acceptance because | cannot change either. The essenceof thisfirst phraseisalso at the heart of one of our
coreservices—the"how-to's’ of adjustingto blindness. | see peopl e begin to flourish and open themselvesto learning
when they and their familiesbegin to accept blindnessas something they can’t change. Being blindisacceptable.

“Courageto changethethingsl can.” During my amost 30 yearsat the Commission | have beenresponsible
for my fair share of changing servicedelivery methods, staffing, and funding priorities. Change, tome, isusualy
energizing, so | haveto remind mysalf that others sometimesfind it threatening. Recently theagency’sadministrative
staff got together at year-end to cel ebratejobswell done. After recognition awards, the group wasthen challenged the
remainder of the day with techniquesfor adapting to change. During the meeting | heard one confused voicein back
say, “ If wedid such agood job thisyear, why arewe being asked to change?’ Good question. Onereasonisthat we
arenot dwaystheonescalling for change.
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Theadminigtrativefunctionsin all health and human service agenciesare under scrutiny today inan effort to reduce
administrative overhead. Our jobisto cooperatefully by providing information about our mission, the serviceswe
provide, and how weare getting thejob doneefficiently and effectively. If mandated changes come our way, wewill
adapt, but we must be diligent in ongoing discuss onsto educate deci sion makers about the uniqueness of blindnessand
thelack of dternativeresourcesavailabled sewhereif agency servicesarediminished. Each proposed change must be
anayzed carefully for itseffect on speciadized services. It simperativethat we safeguard the gainsconsumersand stete
employeeswho are blind have madein Texasin thework place, schools, and communitiesviaservicesavailable
through the Texas Commission for the Blind.

“Thewisdomto knowthedifference.” Advocating for changejust to stir thewater isirresponsible. Eventhe
simplest modification should befor the purpose of producing positiveresults. For instance, we arethinking about
making achangethat may seem smpleonthesurface, but itsrootsare deep. We planto renametheBlind and Visualy
Impaired Children’sProgram. \WWe may get some questionsabout making achange. Conventional wisdommight tell us
toleave well enough alone because our programisthe benchmark used by other stateswith achildren’sprogram or
hoping to establish one. However, aname changeisawisedecision in thischanging climate of Texas government
consolidation and streamlining. We do something no one else doesand our program’sname needsto reflect it. After
stretching our meager fundsfor yearsto provide services not avail able el sewhere, other agencieshave begunto step
forward with fundsfor providing much of the medical assistance and prevention of blindnesswe once provided for
blind and visualy impaired children. Wearea ready focusing our budget more on our main job, hel ping childrenwith
permanent and severeand visual 10sses.

Wea so need anew program namethat tellslegid atorsand decision-makers how wearefulfilling our mandateto
provide servicesthat will assist children with visual impairmentsto achievefinancia self-sufficiency and afuller and
richer life. We promiseaprogram that believesthat thevast mgjority of blind children canlook forward to avocationa
future appropriateto their capabilities. We promisethat all of our serviceswill have apositiveimpact on the self-
confidenceof children, from newborn through secondary school age, aswell astheir familiesasthey adjust to blind-
ness. Wepromiseaprogram that respondsto children who are severely multiply impaired, including childrenwho are
deefblind. Wewill bethereto helpdl childrenwithvisua impairmentsreach their highest potential onanindividua leve
regardlessof what thefuture may hold. Commission servicescan start theminuteachildisborn, and providing age-
and ability-appropriate, blindness-specific servicesisour specidty.

Yes, blindnessisafact to be accepted, but we can still change what we can, aswe can, to lay the groundwork for
abetter future. And, there’ssometimeswisdom inasimple namechangeif it tell stheworld we have confidence that
our serviceswill haveanindeibleimpact onyour child'svocational andindividua potentia. By thetimethisarticleis
published, wewill have made adecision, so don’t be surprised or alarmed when you hear that anew program’sin
town. It'sjust us, deliveringthe samequality of servicesweare known for, but working hard at delivering even better.
Our children’sprogram helpsbuild astrong foundation of skillsthat |last alifetime.

TheReal Challengein TactileGraphics
By Phil Hatlen, Superintendent, Texas School for the Blind and Visually Impaired

Many, many yearsago, when | wasabeginning teacher, | had atotally blind 4th grader who wastaking Cdifornia
history. On one of thefirst print pages of histextbook there was amap of California, on which were displayed
mountains, rivers, major cities, county borders, natural resources, and crops. It wasamessin print, butimaginemy
dismay when | discovered it had ssmply beenleft out of the hand-transcribed braille copy. That wasthe beginning of a
career-long ventureinto theworld of tactilegraphics.
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Someof thethings!’ velearned aong theway:

1. Blind children needtolearn, inagradual, devel opmenta way, that thereare systemsfor displaying red
thingsin abstract form. Thislearning must beled by askilled, qualified teacher of thevisually impaired.

2. Eachnew useof tactile graphicswill requireinstruction fromtheteacher of thevisually impaired.

3. Weshould not try to reproducethree-dimensiona picturesinraised lineform. Noraised-linepicturewill
bethree-dimensiona toablind child.

4. Bigger isnot necessarily better when it comesto tactile graphics. When thefingersof one hand cannot
encompass atactile graphic, weareexpecting theblind child to have aspatid sensethat shemay not possess.

5. Whileit may be desirableto have standardsfor tactile graphics (one shape aways meansthe samething),
thisisnot likely to happen.

6. Blind peoplethemsalvesfed differently about tactilegraphics. | havefriendswhotell methat for meto
decidewnhat ispresented asatactile graphic, and what isnot presented, anountsto censoring by me.
They say “Putitall inandlet usdecide.” | have other blind friendsthat tell meto describeagraphicin
narrationif | think it would be better understood.

7. Tactilegraphicsare necessary in three subjects. mathematics, geography, and science. My TV friends
whoteachinloca schoolstell methat these subjectsare often the most difficult for ablind childinagenera
education setting. At the Texas School for the Blind and Visually Impaired, very few studentsarereferred
by their loca school district because of academic needs, but thosethat are, need the kind of small class,
intensiveinstruction available at aschool for theblind in those three subjects.

8. Asloca schoal instruction has continually improved over theyears, schoolsfor the blind would dowell to
find waysto complement thework of general education. We do thisby emphasi zing the Expanded Core
Curriculum, becausethe subjectscontainedinit arethosethat TVIsinloca districtsoften do not havetime
to teach. Theacademic subjectsthat schoolsfor the blind might want to continueto stressare mathemat-
ics, geography, and science. Oftenin schoolsfor theblind thereistimeto not only teach the academic
content of these subj ects, but to teach the reading of tactile graphics. Remember, if wedon’t develop
standardized tactile graphics, it leavesuswith no choice but to teach thereading of dmost every tectilegraphic.

Thejourney from those early daysin Caiforniahastaken many turnsthrough theyears, and I know severa people
who have helped usto significantly improve the production of readabletactilegraphics. But | remain disappointed
because we seem no closer to making wise decisions about how and when to usetactile graphicsthan wewereforty
yearsago! Childrenwith blindnessneed qudity tactilegraphics. Asconcerned parentsand professionas, weoweit
tothesechildrento sharethisissueand advocatethat it be addressed systematically at national, state, and local levels.

TheCasefor Low Vision
By Dennis Dickinson, Itinerant Teacher of theVisually Impaired
for Gilmer 1SD, Ore City 1SD, Harrison County, and Upshur County

Individua swithlow vision, by any estimate, congtitutethevast mgjority of thevisualy impaired popul ation. How-
ever, morethan half acentury after thishas been acknowledged, there remainsacontroversy regarding theway they
should betreated by educatorsand rehabilitation professionals. Actually, | should not say “they,” for thisarticleis
written by suchanindividual. 1 amamiddle-aged personwithlow vision. Inaddition, | amthe spouse of avisually
impaired person, thefather of two adopted children, alow-vision driver, and have been an educator of studentswith
visua impairment for over 25years. | readily acknowledgethat these credentialsdo not entitle meto speak on behalf
of al membersof thelow vison population. However, | dofed that | represent many within thispopulationwho smply
wish our voicesto be heard. 26



Thelow vision populationisby naturean extremely diversegroup. Atitsextremes, itincludespeoplewithlight
perception aswell asthose who can read paperback books and newspaperswithout using any aid or device. | would
submit that despitethisdiversity, thelow vision popul ation has certain unique characteristicsthat set it gpart from both
the“fully sighted” and“blind” populations. Thesecharacteristicsare:

1. Individua swithlow vision do not havethe sameabilitiesas peoplewith“normal” vision.
2. Individuaswithlow vision do not havethe same characteristicsastotdly blind individuals.
3. Individuaswithlow vision have unique needsthat set them apart from either population.

Asamember of thisgroup of individuals, | also believethat there arethree unique needsthat should be addressed
by educatorsand rehabilitation professionas.

UNIQUE NEEDSOFTHELOW VISION POPULATION
Our vision should beaccurately measured.

Toput it succinctly, “LOW VISION ISNOT NOVISION!” Thedefinition of lega blindnessisavisual acuity of
20/200inthe best eyewith best correction or avisual field of 20 degreesor less. Whilethisdefinition soundsprecise,
itisoften subjective. Aneyespeciaist who usesan eye chart that doesnot measure acuities between 20/100 and 20/200
may give“the benefit of thedoubt” and declarethe patient “legally blind” in order to givethe person accessto more
services. Thus, apersonwho readsregular print with no aidsrisksbeing placed in the same category with peoplewho
haveafar lesser degree of visual functioning. Why, inan environment wheretimeismeasured in millisecondsand
gasoline salesare measured in thousandths of agallon, do wetill consider “countsfingers’ aviablevisua measure-
ment? Why do we continueto cling to an out-of -date standard? Unfortunately, mistakesand misunderstandingstill
occur. Thedefinition of “legal blindness’ isnot eventhesameinall countries. Itissmply an arbitrary designation
arrived at by peoplewith 20/20 vision to determinedigibility for government services.

An oft-repeated truismin thefield of visual impairment isthat afully sighted person gets 80 percent of hisor her
information about theworldvisualy. Inthe caseof alow vision person, heor sheisgtill receivingavast mgority of their
sensory input by visua means. The point at which 80% becomes50% or 5% isnot something that iseasily determined.
Attemptsto Satea“ percentage’ of visionlossfrequently fail to takeinto account factorsother than visua acuity. Inmy
opinion, if anindividual demonstratesgood visua functioning, thisindividud’svision should be given the* benefit of the
doubt” when cons dering educationa and rehabilitation programming. Certainly it doesnot deserveto beignored asif
it wereof noimportance.

It should be obviousthat asmple measurement of visua acuity isnot sufficient to make blanket decisionsregarding
aperson’seducation or rehabilitation. Other factorsshould a so be considered, especialy whenthey can havesucha
profound effect upon programming. Visua field, the effectsof variouslighting conditions, and the nature of theeye
conditionincluding prognosis, age of onset, and cognitivefunctioning areimportant componentsof visua functioning.
Whilemost of theseitemshavelong beenincluded on the State of Texas Eye Report Form, experience has shown that
all thesefactorsare seldom addressed. Eventhough thereare many fineeye speciaistsand low vision clinicsthat can
givegreat assstanceto personswith low vision, more preciseand accurate vision eval uationsare needed to ensure that
accurate decisionsare made.

Our vision must berespected.

It hasbeen well documented that anindividua’svisua functioning isdependent on agreat variety of factors. In
additiontovisud acuity, visud field, and the nature of theeye condition, factorssuch aslighting, color vison, and visua
experiencedsoplay asgnificant roleinanindividud’sability to usevisud information. Thisiswhy educatorsperform
Functional Vision Evaluationsand L earning M ediaAssessments; to determine, on an individual basis, the visual
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abilitiesof each student. The Learning Mediaassessment makesfurther recommendations concerning thelearning
mediathat will be mogt effective and the modificationsthat will enableanindividua to function at maximum potentid.
Admittedly, these assessmentsare not perfect. No evaluation that depends on observation and alimited amount of
contact with astudent could possibly make such aclaim. That iswhy the assessment isrepeated at |east every three
years, anditisnot relied upon asthe solefactor for making educationa decisions. Itisconsdered alongwith medical
information, eval uation by educationa diagnosticians, teachersand other education professionals, and parenta input.

Ultimately, the person best qualified to speak about visua needsistheindividua withlow vision. Inthe case of
young children and peoplewith multipledisabilities, the determination must be made by observation, caregiver inter-
view, professional judgment, and other means. However, inthefield of education, it isadecision based upon the
characteristicsof eachindividual. Itisour function aseducatorsto help the student becomeincreasingly aware of not
only hisor her visua condition, but also the adaptations necessary to functioninafully sighted world asaproductive
member of that society. Itistheindividual’sresponsibility to demonstratewhat rolethevisual impairment will play in
hisor her life. Whenwemake assumptionsabout what avisua impairment means, werun therisk of limitingwhat the
person may ultimately be ableto accomplish.

Anindividual with low vision should haveaccessto awidevariety of tools.

Theliteracy toolsof afully sighted person are print reading and writing. Theliteracy toolsof atotally blind person
areBraillereading and writing. Both populationswill likely usecomputer technology, listening skills, and other sensory
input to supplement thesetools. The person with low vision may use either or both of theseliteracy options. In
addition, thisperson may use avariety of other toolsincluding enlarged print, magnifiers, telescopic aids, screen-
enlarging software, and other devicesto enhance communication skills. Denying any of these sources, especidly print
access, to those capable of using them, limitsanindividual’spotentia. | am sureno oneintheeducation or rehabilita-
tionfield, or the consumer of such services, wantsthisoutcome.

| writethisasamember of thelargest numerical component of thelow vision population. | refer to thosewhose
acuity isabove 20/200. | do not think | stretch the point when | say that most of usregard ourselvesasbasicaly visual
people. Frequently wefail toidentify ourselveswiththe“legaly blind” population. Frankly, itisour goa toblendin
withtherest of society asmuch as possibleand to attract aslittle attention as possible. Consequently, wetoo oftenfail
to speak out onissueswhich effect programming for personswith visua impairment. Itisnot my aimto criticizeany
particular agency or individual. Rather, | ssimply call for therecognition of individualswith low vision asadistinct
population with abilitiesand needsthat distinguish it from both thetotally blind and fully sighted populations. Asa
distinct group, thispopul ation deservesto have programming decisi onsthat are based upon itsunique characteristics
and needs. More precisevision evauations, respect for theindividual’ suse of dl the sensory channelsopentohimor
her, and accessto an increased availability of the necessary toolsfor literacy and lifewould go along way toward
meeting the unique needs of thelow vision population.

M osquito Netting or Pay Check —Which Will You Choose?
By Ron Lucey, Texas Commission for the Blind, Consumer Resources Coordinator

Each January, | try to motivatefamiliesto start planning for their child’ssummer activities, even though the Central
Texaswinter seemsendlessand summer adistant notion. | wasrecently inspired by my colleaguesat TCB to broaden
theannua summer camp articletoinclude additiona suggestionsfor usingyour child’'ssummer break to better prepare
themfor their future.

WILL YOURCHOICEBEMOSQUITONETTING?

Therearealot of benefitsto be gained from attending camp, including telling storieson the size of the mosquitoes
swarming the campsite. Younger children may benefit from shorter camp sessionsor day camp programsrecom-
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mended for camperswho may not be emotionally prepared to spend aweek or more away from home. Often city
parks and recreation departments sponsor day campsthat seek to include youth with disabilitiesin city sponsored
recreational and learning activities. Meet early with therecreation or day camp coordinator toinsurethat your child's
needsfor meaningful participation areaccommodated.

For many older children, residential summer camp programs offer agood opportunity to practice and learn new
skills, devel op agreater sense of confidence and independence, meet peerswith similar interests, make new friends
and, most importantly, havefun. Anupdated list of popular residential summer camp programs, and other summer
programs targeting youth who are blind or visually impaired, may be found on the TSBVI website at <http://
www.tshvi.edu/education/camps.htm>.

SUGGESTIONSFOR SELECTING A CAMP

1. Beawareof camp deadlines. Themore popular camp sessionsfill up fast, leaving your family with fewer
choicesfor campsand desired sessionsif you fail to beat therush. By Spring Break, make sureyou have
madeafinal camp salection.

2. Cdll early (January or February) to request acamp application form. Someformstakelonger to complete
and may requireamedical release signed by your child’sdoctor.

3. Talk to other parents, teachersof thevisually impaired, TCB children’scaseworkers, or transition counselors
about the camp you are considering for your child. Visit thecamp’swebsiteor, if possible, consider avisitto
thecampinthe off-season.

WILL YOUR CHOICE INCLUDE EARNINGA PAYCHECK (ORWORK EXPERIENCE)?

Mogt of uscan remember having awork experienceat an early age, evenif it wasavolunteer job at our loca church
or hospital. Work experienceiscrucia for thevocationa development of childrenwho areblind or visually impaired.
Thissummer, instead of consi dering the same camp options, why not think about involving your childinasummer work
experience—either informal or forma ?

Younger children benefit from having responsghbility for jobsaround the house, and thereward of earning alittleextra
spending money. Focusonthejobsor portion of jobsyour childisableto perform, and hel pthem develop dternative
techniquesfor accomplishing other more challenging household chores. Suggested choresfor younger kidsinclude
feeding and caring for thefamily pet, hel ping with laundry, washing and putting away dishesand, yes, evenyard work.
In addition to promoting jobsaround the home, consider volunteer experienceswith local organizationsand/or busi-
nesses. Someexperiencesto consder includefolding towel sand sweeping at afriend shair salon, being ajunior camp
counselor at alocal day camp, and volunteering at museums. To explorethese options, contact your TCB Children’s
Program casaworker.

Older youth may wish to explore paid work outside the home through asummer job with alocal employer. Loca
workforce centersoffer agood resourcefor finding paid jobsinthe community. The TexasWorkforce Commission
(TWC) webstehasalist of dl local workforce centers, aswell asonlinejob banksfor performing ajob search. Their
websiteis<www.twc.gtate.tx.us>. Many city/county health and human service departments sponsor summer youth
employment programs, withwork opportunitiesin city departmentsthroughout thecommunity. Recruitment for these
programs may begin asearly as January, with mandatory pre-work training and orientation classesheld in the spring.
For moreinformation on paid summer work programs, contact your local TCB transition counselor, Regional Educa
tion Service Center, or the Texas School for the Blind and Visually Impaired.

Whether your family chooses mosquito netting or apaycheck, themost important part of theexperienceisto enjoy
thesummer and all of therecreationd, learning, and work opportunitiesit hasto offer!
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Don’t MissThisOpportunity!!!
By David Wiley, Transition Specialist, TSBV I, Texas Deafblind Outreach

Inthelast edition of SEE/HEAR, Stephen Schoen, with the Texas Department of Human Services (TDHS), re-
ported on current opportunitiesfor community servicesthat are availablethrough the Deaf-Blind Multiple Disabilities
Medicad Waiver. Steveistheadministrator of the DB-MD Medicaid Waiver Program.

| wanted to emphasi zethat for young people with deaf blindness and their families, thereis, right now, aunique
opportunity to receive extremey va uable community serviceswithlittleor nowait.

What istheopportunity?

Texans can receive servicesfrom the DB-MD Waiver specifically designed to provide support at the homeof a
person whoisdeafblind with multipledisabilities. Thiscan bethehomeof the person’sfamily, the person’sownhome,
or asmall group living arrangement inthe community. These servicesprovidethe support aperson needstoliveinthe
community, or can assi st familieswho continue serving asthe person’sprimary caregivers.

ThisProgram hastheflexibility to meet individual need. Peoplewho are deafblind with multipledisabilities, or
families, receive only the support they need and want, from minimal to moreextensive help, including 24-hour carein
thecommunity. Once aperson entersthe Program, servicescan continuefor life, and be modified or expanded asthe
needsof thepersonor family change. Thereisnofamily incomedigibility requirement, asisthe casewith many programs.

Who should act now?

If thereisanindividud inyour family whoisdeafblind with an additiond disability, and whowill dwaysneed support
and assistance at home and in community, put hisor her nameontheDB-MD Interest List now. TheDB-MD Waiver
isfor individualsage 18 and over, but people of al ages should havetheir namesontheInterest List. Servicesfor
individualsover 18 can begin assoon asdigibility hasbeen established, whilethose under 18 will beinlinetoreceive
servicesafter meeting theagerequirement. Itisalsoimportant for young childrento beontheInterest List, because
information about the number of individua swho are deafblind with multiple disabilities requiring support will help
policy makersplanfor futureneeds. Inaddition, if thereisapolicy changeregarding the age at which servicesmay
begin, younger peopleonthelist will bein abetter position to begin servicesimmediately.

Advocatesfor young peoplewho are deafblind with multiple disabilities should al so act. Teachers, caseworkers,
and friends should inform families about thisopportunity, encouragethemto contact TDHS about the DB-M D Waiver
and, if ass stanceisneeded, help them completetheInterest List Survey Form (Project ServiceLink) that will placethe
nameof thedeafblindindividud intheir family ontheDB-MD Interest List. Theinitid paperworkisminimal.

Why act now?

While most Medicaid funded programs have extensivewaiting lists, new funding fromthe Texas L egidatureis
availabletothe DB-MD Waiver Program now. After TDHS has been contacted, and the Interest List Survey Form
has been compl eted, servicescan bequickly initiated for digible applicants. Current information about peopleinter-
ested inthe Program, regardless of age, will help ensurethat services continueto beavailablein thefuture.

For more about the DB-M D Waiver Program, read Steve Schoen’sarticlein the Fall 2001 Edition of SEE/HEAR.
Anéectronicversonison TSBVI'swebsiteat <http://www.tsbvi.edu/Outreach/seehear/fall 01/waiver.htm>. You'll
soon be ableto find additional information about the DB-MD Waiver on TSBV I’ swebsite by following the Texas
Deafblind Project link at <http://www.tsbvi.eduw/Outreach/deafblind/index.htm>. Steve can aso be contacted directly
at (512) 438-2622, or <stephen.schoen@dhs.state.tx.us>.

30



CaliforniaDeaf-Blind ServicesFact SheetsAvailablein Many L anguages!

Areyoulooking for information onissuescommon to children who are deafblind? CaliforniaDeaf-Blind Services
hasmany fact sheetsthat areavailablein avariety of languages. Thefact sheetslistedbeow aredl availablein English,
but many area so availablein Spanish, Chinese, Laotian, and/or Vietnamese.

NO. FACT SHEET TITLE SPANISH |CHINESE|LAOTIAN] VIET-
NAM ESE
001  Communication X X

002 LightSensitivity

X|X] X|X

003  TouchCues X X
004  Object Communication X X X
005  Tadoma-only inEnglish

006  Ideasfor Recreationand Leisure- only in English

007  Awarenessof Medicd Issues X X X

in Relation to Changesin Behavior
008  HowtolnteractwithIndividuas X X X X
with Dud Sensory Impairments
009  TeachingBody Language- only in English
010  Developing Independence X X X
011  Appropriate Touch-onlyinEnglish
012  Tolerating Touch X
013  Encouraging Exploration X X X
014  Making Changesin Routine X
015  Relaxation Strategies- only in English
016  Deaf-Blindness-only inEnglish
017  InnovativeLiving Options- only in English

018  Alphabet Soup: X

AcronymsCommonly Usedin Specia Education
019  CreatingaNeed To Communicate X X X
020  Strategiesfor Successful Medica Appointments X X X

for Individua swith Desf-Blindness
021  Supported Education - only inEnglish

022  Neurologicd Visud Impairment X X X
023 Visud Adaptations X X X
024  OtitisMedia X X X
025  How to CreateaCommunication Directory X
026  ConsiderationsWhenAssessing Children & Youth X
of Spanish Speaking Families
027  Howto CreateaWinning Video Resume X
028  MaintainingaHome-School Relationship X

Most of thefact sheetsare currently availableonline. If they are not, you can contact the CaliforniaDeafblind
Servicesofficeto obtain aprinted copy. Printedversonsof ALL fact sheetsareavailablefreeof charge. To order any
of the California Deaf-Blind Services Fact Sheets, contact them by phone- (800) 822-7884 (voice/TTY), fax - (415)
239-0106, e-mail -cadbs@sfsu.edu, or goto their website at <http://www.sfsu.edu/~cadbs/Facts.html>.
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Citigroup Offers$10,000 PlusPaid Summer I nter nships

Citigroup Bank, oneof thenational corporate sponsorsof Disability Mentoring Day, isoffering agreat opportunity
to peoplewith disabilities. Citigroup’sGlobal Diversity Scholarship Program providesapaid 10-12 week internship
opportunity during the summer beforethe senior year of collegeand aone-timeaward up to $10,000, for tuition, which
will begranted upon successful completion of the summer internship. Whilethisscholarship programwasoriginaly
created to enhance opportunitiesfor femaleand/or minority college students, Citigroup now wantsto begin using this
Scholarship Programto target studentswith disabilities.

Citigroupislooking for candidates demonstrating acombination of academic and leadership abilities, coupled with
experiencesand personal qualitiesthat indicateanindividual’s potential to excel inthefield of financial services. Stu-
dentsof dl disciplinesand mgors, who haveexcelled inther pursuits, areencouraged to apply. Tofind out moreabout
Citigroup’s Schol arship Program and obtain an application, contact:

DennisMiranda Phone: (212) 816-2196

Citigroup Bank Fax: (212) 816-3438

Globd Diversity Department E-Mail: dennismiranda@ssmb.com

388 Greenwich Street, 39th Floor

New York, NY 10013 APPLICATIONSARE DUE FEBRUARY 25, 2002.

APHont™: A Font for Low Vision

APHont™ (pronounced Ay’ -font), was devel oped by American Printing Housefor the Blind, Inc. (APH) specifi-
cally for low vision readers. APHont embodies characteristicsthat have been shown to enhance reading speed,
comprehension, and comfort for large print users. Someof itsfeaturesinclude:;

» Moreeven spacing between |etters
* Higher crosshars

* No serifs

» Wider letters

* Heavier letters

* Underdung“j” and“q”

* Lettersmoreopen

* Larger punctuation marks

APHont Regular may be copied and distributed at no charge. To view asampleof APHont Regular (nonbold) or
download it for free, go to <http://www.aph.org/products/aphont.html>. (Note: APHont istrademarked material.
APHont may not bealtered or copied for salewithout expresswritten permissionfrom APH. APH makesno claim
that APHont isan appropriatefont for childrenwho arejust learningtoread.) For further information about APHont or
other productsand servicesavail ablethrough APH, cal (800) 223-1839.

New Braille ResourcesNow Available

Specia Education Technology British Columbia(SET-BC) has devel oped some new resourcesto support emerg-
ing brailleliteracy using the Mountbatten Braille Writer (MB). Thesetwo new resources, written and designed by
Graham Cook, ateacher of studentswith visua impairmentsin Peace River, British Columbia, arenow availableto
view and download in Adobe pdf format on the SET-BC website at <http://mwww.sethbc.org/ressmbpro/default.html>.
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Thefirg resource, “MB Pro- The Second Generation Mountbatten Brailler-A Visud Guide’, isausar-friendly learning
and referenceguidefor teachersthat coversthebas c operationsof theM ountbatten Pro BrailleWriter. (53 pagedocument)

The second resource, “MB Pro Braille Writer - Step by Step Introductory Lessons’, isaseriesof lesson modules
designed for beginning braillereadersand writers, ideally K-1. Lesson plansinclude many detailed and creative
activitiesfor enhancing literacy development aswell asconcept devel opment. Graham hasused theselesson plans
successfully with his students and they are shared as suggestions for teachersto adapt to suit the needs of their
individual students. (168 page document)

National Braille PressPublishesTheBridgeto Braille

Nationa Braille Pressisanonprofit Braille printing and publishing housethat wasestablished in 1927. It publishes
avariety of materialsinand about Braille, including Brailleversonsof theHarry Potter books! Oneof itspublications
isTheBridgeto Braille. TheBridgeto Braille, written by Carol Castellano and Dawn Kosman, isastep-by-step
guidethat shows parents and teachershow to help blind children progressfrom early literacy experiencesto full
participation in the classroom. Written by the parent of ablind child and ateacher of theblind, thisisavery easy to
read book crammed full of good ideas. Itisavailableinlargeprint or braillefor $12.95.

Chaptersinclude:

Setting the Stage for Success (how parents can help achild get ready to read Braille)
A Quick Braille Lesson (information about the Braille code)

Adapting Materials (quick and easy waysto help childrenlearnto use Braillefor |abels, worksheetsand
flashcards)

Beginning Braille Reading and Braille Reading Skillsfor School (the skillsabeginning Braillereader
needs, including dictionary skills)

About Braille Books (Did you know there are different formatswhich help the Braille user read more
efficiently?)

Writingin Braille and Braille Writing in the Classroom (Do you know what aslate and stylusis? Do you
know how to help achild take spelling testsin Braille?)

Doing Mathin Braille (including anice Nemeth code cheat sheet!)

Independencein the Classroom (What does desk size haveto do with reading Braille?)

Using Technology (an overview of high-tech devicesand how to choose them)

Resources(sourcesof Braillebooks, ingructiona booksfor teachersand parents, material sand information)

Appendices. Literacy, Learning, and Louis Braille; Making Whole Language Work; and A Parent’s
Guide to the Sate and Stylus

To order thisbook or acatalog of other publications, contact:
Nationd BraillePress

88 St. Stephen Street

Boston, MA 02115

Phone: (888) 965-8965

Fax: (617) 437-0456

Website: <http:/mww.nbp.org/address.html> 33
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AFB Announcements

BrailleBug

Doyou havetheBraille Bug?? American Foundation for the Blind (AFB) hasaweb pagefor you! Check out
<www.afb.org/braillebug/>. Thispagehaslinkstoinformation about Braille (theman and the code), Helen Keller, and
gamesandideasto hel p teachersand parentstal k with children, sighted and visually impaired, about Braille.

CelebrateBrailleliteracy anytime!

American Foundation for the Blind (AFB) has devel oped apacket to help commemorate Braille Literacy Month,
observed in January to honor LouisBraille' shirthday. January ispast, but Brailleliteracy can be cel ebrated any time!
Packetsinclude, among other things, fact sheetsabout Braille, Braille a phabet cards, aposter about Braille, and
resourcesand information for parentsabout Braille. You may obtain apacket by writing The Nationa Literacy Center,
AFB, 100 Peachtree St., Suite 620, Atlanta, GA 30303, calling (404) 659-6957, e-mailing literacy @afb.net, or by
caling AFB’sInformation Center at (800) 232-5463 or the National Association for Parentsof Childrenwith Visual
Impairments (NAPV1) at (800) 562-6265.

AFB Technology and Employment Center

American Foundation for the Blind hasanew program, The AFB Technology and Employment Center. Resources
at the center focusontwo key areas. The AFB Tech Product Evaluation L aboratory isworking with software and
hardware devel opersto make mainstream products accessible. The Careersand Technology Information Bank isa
database of over 2000 individua swho have avisual impairment and are willing to givefirst hand information about
their job experiencesand use of assistivetechnology. Check out thevariety of professionsrepresented by thisgroup
at <http://www.afb.org/info_document_view.asp?Documentl D=223>. For information about the Technology and
Employment Center, go to <www.afb.org> or call (800) 232-5463.

New Commissioner’sRulesProposed

The Texas Education Agency hasissued proposed new Commissioner's Rulesfor the governance of the state’s 20
regional education service centers. Theproposal, openfor public comment only until February 20th, would deletethe
current requirement in rulethat each education service center must hireat |east one staff member certified asateacher
of thevisudly impaired.

The Texas Education Agency would liketo hear morefrom the public about this proposed change. Goto <http:/
www.tea.state.tx.us/specia .ed/>, and click on "Commissioner's Rulesfor Special Education (Proposed).” Com-
mentson proposed rules can be submitted to rules@tea.state.tx.us. Besureto reference 89.1141 (e) “ Aminimumof
one staff member certified in the education of students with visual impairments shall be employed by each ESC” .
Written testimony will beaccepted until February 20, 2002.

A seriesof public hearingswill beheld acrossthe state at these education service centerson thefollowing dates:
January 25th - ESC Regions4 (Houston), 7 (Kilgore), 9 (WichitaFalls), 15 (San Angelo), and 19 (El Paso).
February 8th- ESC Regions3 (Victoria), 5 (Beaumont), 10 (Richardson), 16 (Amarillo), and 20 (SanAntonio).
February 11th - ESC Regions 1 (Edinburg), 8 (Mt. Pleasant), 13 (Austin), 14 (Abilene), and 18 (Midland).

February 20th - ESC Regions2 (CorpusChristi), 6 (Huntsville), 11 (Fort Worth), 12 (Waco), and 17 (L ubbock).

Thelast day for publicinput is February 20th. Whether you arethe parent of achild with visual impairmentsor
deafblindness, or aprofessiona working with one of these children, itisimportant for your voiceto be heard.
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Reauthorization of thel ndividualswith DisabilitiesEducation Act

The Secretary of Educationinviteswritten commentsfrom the public on the Individual swith DisabilitiesEducation
Act (IDEA), to help the Department of Education preparefor reauthorization of theAct in 2002. To ensurethat your
commentsare considered by the Department asitslegidative proposal on IDEA isprepared, we encourage you to
submit them before February 25, 2002. All comments concerning the reauthorization of IDEA should be addressed to
ThomaslIrvin, Officeof Special Education and Rehabilitative Services, U.S. Department of Education, and submitted
by oneof thefollowing methods.

1. Commentscan be submitted by e-mail to Comments@ed.gov. You must write“IDEA Reauthorization” in
the subject lineof your electronic message.

2. You can also submit your commentsviasurfacemail to Office of Special Education and Rehabilitative
Services, U.S. Department of Education, 400 Maryland Avenue, SW., Mary E. Switzer Building, Room
3086, Washington DC 20202-2570.

Please submit your commentsonly onetime. For further information contact JoL etaReynoldsor Thomaslrvinat
(202) 205-5507 (voice) or (202) 205-5465 (TDD). Thisdocument isavailableinan dternativeformat (e.g., Braille,
large print, audiotape, or computer diskette) on request to Katie Mincey, Director of theAlternate Formats Center, at
(202) 205-8113. For information about IDEA, you can go to this website<http://www.ed.gov/legidation/
FedRegister/other/2002-1/011002c.html>.

IDEA isthemgor legal basisfor specia education servicedelivery onour country. Many advocacy groupsinthe
fieldsof blindness and deafblindness have devel oped position statementsto preparefor IDEA reauthorization. You
may want to contact oneor more of thefollowing organi zationsto seewhat issuesthey believeareimportant to address
inthenext revisonof IDEA.

1. TheAllianceof andfor Visually Impaired Texans (AVIT)

Phone: (800) 394-0666

2. TheAssociation for Education and Rehabilitation of the Blind and Visudly Impaired (AER)
Phone: (703) 823-9690, Website: <http://www.aerbvi.org/>

3. The American Council of theBlind (ACB)

Phone: (800) 424-8666, Website: <http://www.ach.org/>

4. The American Foundationfor the Blind (AFB)

Phone: (800-232-5463), Website: <http://www.afb.org/>

5. The Deaf-Blind Multihandi capped Associ ation of Texas(DBMAT)
Phone: (972) 287-1904, Website: <http://www.dbmat.org/>

6. TheNational Family Association for Deaf-Blind (NFADB)

Phone: (800) 255-0411, extension 275, Website: <http://www.nfadb.org/>
7. National Federation of the Blind (NFB)

Phone: (410) 659-9314, Website: <http://www.nfb.org/>
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CLASSIFIED

Mail or email your new classifiedsto Jm Durke at:
TSBVI Outreach, 1100 West 45th St., Austin, TX 78756, or imDurkel @tsbvi.edu.
An up-to-date Statewide Staff Devel opment Calendar isposted on TSBVI' swebsite at <www.tsbvi.edu>.

NEWS& VIEWS

Fifth Biannual Usher SyndromeFamily Retreat
June 7-9, 2002
Austin, TX

Usher Syndromeisaleading cause of deafblindness. Peoplewith Usher Syndromeare usually bornwitha
hearing impairment, then beginlosing vision later asaresult of retinitispigmentosa. Thispattern of deafblindness
creates some uniqueissuesfor children with Usher Syndromeand their families.

Familiesfromall over Texascometothisevent year after year. Theexperience of meeting other familiesand adult
mentorswith Usher Syndrome, and s mply having timetogether, makesthisavery specia weekend. Topicsof this
year’sretreat will includerecreation andleisure, planning for college and post-secondary life, and strategiesfor living
arichfull lifewhilecopingwith thechalengesof Usher Syndrome. Informationwill also beshared about the supports
and resources avail ableto school-aged children with Usher Syndrome, their siblings, and their parents.

Trave assstancefrom Texas Deafblind Outreachisavailablefor familiesinterested in attending.

Registration deadlineisMay 21, 2002.
Regigrationflyerswill beavailablein March.

Mental Health | ssues Associated with Usher Syndrome
A special day of training for
Counsdlors, Teachers, Rehabilitation Professionals and Parents
June 7, 2002
TSBVI Conference Center - Austin, TX

Michagl Brenner, currently the Mid-Atlantic Regiona Representativefor the Helen Keller National Center, will
bethefeatured speaker at thisone-day training. Michael bringsaunique perspectiveto thistopic. HehasUsher
Syndrome (Typell). After completing hisMasters Degreefrom Gallaudet University, he established the Mental
Hedlth Counseling Program at Deaf Community Servicesof San Diego, California. Michadl wasa so Coordinator of
Research and Training on Mental Health and Deaf-Blindness, under agrant at Alliant University. Heisalicensed
Marriageand Family Thergpist (MFT), hasextens ve knowledge and experiencein thefield of psychosocid issuesand
desfblindness, andiswell-versedinthechdlenging emationa adjustmentscaused by dud hearingandvisonloss

Theregigrationfeeof $50includesthecost of lunchand materids.
Checksor agency purchase orders should be made out to Texas School for the Blind & Visualy Impaired.

Registration deadlineisMay 21, 2002.
Regigrationflyerswill beavailableinMarch.

For moreinformation about theretreat or one-day training, or to request aregistration flyer,
contact Beth Rees
Phone: (512) 206-9103 or E-mail: BethRees@tsbvi.edu
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CominginJune
to various locations around Texas!

Motor, Vison & Trave:
Workingasa Team toAddress
the Motor and O& M Issuesof the
Young Child with aVisual Impair ment

Movement and expl oration of the environment play
important rolesinthe development of concepts, strate-
giesfor interacting with objects, and body awareness.
Visionlosscan significantly impact theseareas. This
workshop will sharefunideasfor working on orienta-
tion and mobility, motor and sensory skills. Theimpor-
tance of teamwork will beemphasized, and rolesof the
OT, PT and O& M Specialist will be discussed.

Thisworkshop (still in the planning stages) will be
offeredtofamiliesand professionalsat avariety of loca-
tionsaround Texas. Look for information on datesand
locationsinthe Spring Edition of SEE/HEAR.

For information, contact Karen Scanlon

Phone: (512) 206-9314 or
E-mail: karenscanlon@tsbvi.edu

TAER Annual Conference
April 4-6, 2002
Harvey Hotel in Richardson, TX

“Taking Charge of Our Future” isthisyear’stheme
for theannual conference of TAER (Texas Chapter of
the Association for Education and Rehabilitation of the
Blind and Visudly Impaired).

This conferenceisfor educators, orientation and
mobility speciaigts, rehabilitation teachersand counse-
lors, parents, and consumers. Session topicswill in-
cludethe use of technology, writing IEPsfor employ-
ment, social skills, orientation and mobility, personnel
preparation, and much more.

For moreinformation, contact NevaFairchild
Phone: (214) 688-7007 or
E-mail: nevaf @tcbh.state.tx.us

INSITE Training:
A Home-Based M odd For | nfants,
Toddlers, and PreschoolersWhoAre
Multiply Disabled Sensory Impaired

INSITEisa 6-day training for school and ECI pro-
fessionals working with families who have children
(birthto 5) with multipleimpa rments, including sensory
imparment.

Ft.Worth
Region X1 Education Service Center
Part | - February 19 & 20, 2002
Part Il - March 20 & 21, 2002
Part 11 - April 9& 10, 2002

Augtin
Texas School for theBlind and Visudly Impaired
May 13 - 18, 2002

Silsbee
RegionV Education Service Center
Part | - June4 & 5, 2002
Part Il - August 19 & 20, 2002
Part 111 - September 17 & 18, 2002

For information, contact Gigi Newton
Phone: (512) 206-9272
E-mail: GigiNewton@tsbvi.edu

Texas Focus 2002:

L ooking At Access
June 13-14, 2002
Renaissance Hotel, Houston, TX

Thisconferenceisfor peopleinvolvedinthe educa
tion of childrenwith visua impairments, including mul-
tipleimpairmentsand deafblindness.

Thisyear’stheme, “Looking At Access,” will draw
our attention to ways studentswith visual impairments
can be given more and better accessto the school cur-
riculum, their community, and theworldin generd.

For moreinformation, contact Jm Durke
Phone: (512) 206-9270 or
E-mail: ImDurkd @tsbvi.edu

37

SM3AIN SN




TSBVI Outreach Video Conferences

Sharon Nicholsand Holly Cooper of TSBVI Out-
reach continueto offer anumber of video conference
workshopsfor the 2001-2002 school year. All broad-
castswill beheldfrom 8:30- 11:00am. (CST). From
10:30 - 11:00 a.m., participants will be able to ask
guestions about the specific technol ogy discussed that
day, aswell asany questions about any piece of tech-
nology. If possible, participantsshould bringtothetrain-
ing the pieceof technol ogy being discussed.

These workshops can be accessed by anyonewho
is part of the TXED network (formerly known as
ESCONETT), and up tofivesitesthat are not part of
that network. To get connected, please contact Scott
Wimpress at ScottWimpress@tsbvi.edu. Questions
can be sent to SharonNichols@tsbvi.edu,
HollyCooper@tshvi.edu or ImDurkel @tsbvi.edu.

March 27, 2002
BrailleLite, Braille‘n Speak & Type‘n Speak

April 10,2002
Home Page Reader and Internet Access

May 9, 2002
Matching Technology to the Student

NEWS& VIEWS

16th JosephineL . Taylor L eader ship Institute
"FacingtheFuture: Learningfrom L egends,
PreparingNew Leaders’
Mar ch 8-10, 2002
Washington, DC - Marriott Hotel
Sponsored by
American Foundation for the Blind (AFB)

The2002 JLTLI will explore how current and pro-
spectiveleaderscanlearn from the experiencesof those
who becamelegends. JLTLI 2002 will address: per-
sonnd shortages, enhancing skillsthroughthetrain-the-
trainer model; mentoring; accountability; competency
standards; and the promotion of new and longstanding
professionsinthefield of servicesfor peoplewho are
blind or visudly impaired.

Contact: GabriellaSmith-Coventry
Phone: (212) 502-7654 or E-mail: gsmith@afb.net
Website: <http://www.afb.org>
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April 57,2002
(Pre-conferenceday April 4)

I nter national Par ent to Parent Conference
Inthe Spirit of Sharing: Makingthe Connections
Philadelphia, PA
Soonsored by Parent to Parent of Pennsylvania
Contact: Kathy Brill
Phone: (717) 540-4722
E-mail: ksbrill@aol.com
Early Bird Conference Fees: $225; $75 (one-day rate)

April 3-7,2002
Council for Exceptional Children’s
Annual Convention and Exposition
New York, NY
DivisononVisud Imparments
The Council for Exceptional Children
(888) 232-7733 or <www.cec.sped.org>

April 8,2002
AutismintheVisually Impaired Child
Presenter: Terese Pawletko
Region X ESC, Richardson, TX
Contact: KitraGray, (972) 348-1580or
E-mail: grayk@esc10.net
Handoutsfrom this presenter’ssession at AER 2000
can befound onthe TSBVI website at
<http://mww.tsbvi.edw/Education/vmi/index.htm>.

May 29-31, 2002
Family Support:
ThreeDaysfor Spouses, Significant Others,
Adult Children of Per sonswith Deaf-Blindness
Helen Keller Nationa Center - SandsPoint, NY
For information and an application, please contact
Dr. Therese Madden Rose at (516) 944-8900 or
E-mail: theresentt@aol.com

National Federation of theBlind
NFB Convention 2002
July 3(Seminars)

July 4through July 9 (For mal Convention)
Location: TheGat HouseHotd, Louisville, KY
For information, visit the NFB website at
<http:/Aww.nfb.org/coming.htm>
Phone: (410) 659-9314
E-mall: nfb@nfb.org



BRAILLE FUNdamentals

BRAILLE FUNdamentalsis a comprehensive pro-
gramfor teachingtheBraillecode. Thesequenceforin-
troducing the Braille configurations has been organized
into fifty-six clustersof letters, numerals, contractions,
short forms, punctuation and specia signs, with specific
clusters devoted to the reading and writing practice of
previoudy learned contractions. Alsoincludedinthiscur-
riculum areaPre-Braille Assessment, Braille Checklists
andideasfor games.

Thisprogram can beused with beginning Brailleread-
ers, aswell asthose readers who need to learn Braille
whenthey areolder. Inan effort toincorporate current
best practicesin teaching reading and writing, awidevari-
ety of age-appropriate activities are included at each
level. Within each cluster an extensive set of instructional
materialsisincluded, in order to provide an adequate
amount of ready-made materials.

BRAILLE FUNdamentalsisorganizedintofour valumes:
Volume 1: Overview and Assessments*

Volume2: Clusters1-16
(alphabet and wholeword signs)*

Volume3: Clusters17-37
Volume4: Clusters38-56

writtenat four levels:
Level 1—Primary, gradesK-2

Level 2—Upper Elementary, grades 3, 4,5
Level 3—Middle School, grades®6, 7, 8

Level 4—High Schooal, grades9, 10, 11, 12

*\ols. 1 & 2 available now
(Vols. 3 & 4 available later in the year)

BRAILLE FUNdamental s can be ordered asacom-
pletesatincludingdl levels, orinindividud levels. Braille
FUNdamental sisavailablethrough the Texas School for
theBlind and Visualy Impaired.

For ordering information, please contact
Trudy Rossat (512) 206-9215 or
E-mail: TrudyRoss@tsovi.edu
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Calendar sfor Studentswith Multiple
| mpair mentsincluding Deafblindness

Calendars for Sudents with Multiple Impairments
Including Deafblindness, by Robbie Blaha with the
Texas Deafblind Project, isnow available.

Thisbook iswritten for use with studentswho need
hel p structuring and organizing their timeand activities. It
includesinformation about:

» Thebenefitsof calendar systems
 Cdendar programming based onindividual
students’ needsand skills

» Thecontinuum of calendarsavailablefor expand-
ing students' skills

o Communication andtime

» Benefitsof anticipation caendars, daily calendars,
and expanded calendars

» Parentsand calendars
» Assessing and eval uating with acalendar

For ordering information, please contact
Trudy Rossat (512) 206-9215 or
E-mail: TrudyRoss@tsbvi.edu

New Publicationsfrom DB-LINK!

Two new publications may be downloaded from the
DB-LINK website at <http://www.tr.wosc.osshe.edu/
DBLINK/products.ntm>. AdobeAcrobat Reader isre-
quiredto view thesedocumentsonline.

Researchto Real Life- Thispublication, produced by
DB-LINK, demonstrateshow current researchismaking
adifferenceinthelivesof children who are deafblind.
Contact DB-LINK for a free CD-ROM.

Sexuality Education for Individuals Who Are Deaf-
Blind and Sgnificantly Developmentally Delayed -
Thisbook isfor parentsand professionals. It offersinfor-
mation andinstructional guidancefor teaching sex educa
tion to deafblind studentswho a so have cognitivedisabili-
ties. Issuesof self-expression related to gender identity,
modesty, and appropriate touch are discussed. Specific
informationisincluded about menstruation, masturbation,
hygiene, health, and sexual abuse. Checkwith DB-LINK
for available hard copies.

Voice: (800) 438.9376, TTY: (800) 854-7013
E-mail: dblink@tr.wou.edu
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SEE/HEAR
published quarterly: February, May, August, and November
Availablein Spanish and English on TSBVI’swebsiteat <www.tsbvi.edu>
Contributionstothe newsletter can be mailed or e-mailed to section editors at:

TSBVI Outreach
1100 West 45th St.
Austin, TX 78756

Deadlinesfor Submitting Articles Section Editors

December 1st for theWinter edition Family - Jean Robinson (512) 206-9418;

March 1st for the Spring edition JeanRobinson@tsbvi.edu

June 1t for the Summer edition Programming - Ann Adkins (512) 206-9301,;
September 1st for the Fall edition AnnAdkins@tsbvi.edu

Production Staff JJ;]nr?;/LL;cee@(tSSllj\Zzégg 9389,

Editor-in-Chief - Kate Moss (512) 206-9224; Holly Cooper (512) 206-9217;

KateM oss@tsbvi.edu HollyCooper@tshvi.edu

Layout Editor - Craig Axelrod (512) 206-9435; Syndromes/Conditions - Kate Moss (512) 206-9224;
CraigAxdrod@tsbvi.edu KateM oss@tsbvi.edu

TCB Editor - Edgenie Bellah (512) 377-0578; Newsand Views - Edgenie Bellah (512) 377-0578;
Edgenie.Bdlah@tcb.state.tx.us Edgenie.Bdlah@tcb.state.tx.us

Website Editor - JimAllan (512) 206-9315; Classified - Jim Durkel (512) 206-9270;
JmAllan@tsbvi.edu JmDurke @tsbvi.edu

(PSrfg)u;:gBo_ gggg;ﬁ;niﬁ:ﬁggtﬁgﬂdﬁj a The audi oversion of SFEE/HEAR isprovi dgd by
TCB Braille Transcriber - B. J. Cepeda Recordingfor the Blind and Dydexic, Augtin, TX.
(512) 377-0665; BJ.Cepeda@tch.state.tx.us If you nolonger wish to receivethisnewsletter,
please call Beth Rees at (512) 206-9103
or e-mail her at BethRees@tsbvi.edu.

This project is supported by the U.S. Department of Education, Office of Special Education Programs (OSEP). Opinions

l/"'—_"\, expressed herein are those of the authors and do not necessarily represent the position of the U.S. Department of Education. The

rLl_J,"_-;"-" Outreach Programs are funded in part by IDEA-B Formula, and IDEA-D Deaf-Blind Federal grants. Federal funds are administered

_h,_-.""-'-"k through the Texas Education Agency, Division of Special Education, to the Texas School for the Blind and Visually Impaired.

Texas School for the Blind and Visually Impaired does not discriminate on the basis of race, color, national origin, sex, religion,
age or disability in employment or the provision of services.
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