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Uncommon Vision: 
Blind Student Focuses on Her Goal 

To Become Elementary School Teacher 
 

By Kay Randall, Office of Public Affairs/College of Education, 
 University of Texas at Austin 

Photos by:  Marsha Miller, University of Texas at Austin 
Reprinted with permission from the University of Texas at Austin, 

<www.utexas.edu> 
 

Abstract:  This article profiles Angela Wolf, a young woman who is 
completing her training as a teacher at the University of Texas. 

Key Words:  Family, blind, visually impaired, personal story, career 
development 
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Editor�s Note:  Angela Wolf completed her
Post-Baccalaureate coursework for Elementary
Education Certification at the University of
Texas in May and has become a certified
teacher in the state of Texas.  She is currently
working as the Coordinator of the Post-
Secondary Program at the Texas School for
the Blind and Visually Impaired (TSBVI), a
cooperative program between TSBVI and the
Department of Assistive and Rehabilitative
Services, Division for Blind Services (DARS,
DBS).  She is putting her teaching abilities to
work to help blind students, ages 18-22, gain
the necessary blindness skills to succeed in
achieving their educational and vocational
goals. 

 

Alexa Cardena gets 
help from Angela in 
creating an outline 
for the essay she is 
about to write. 

If you think about all of the difficult tasks that would be intimidating if 
you were blind, what comes to mind?  Using a computer to type a paper 
for class or e-mail friends? Navigating around a large, unfamiliar city? 
Cooking a flawless five-course meal for a dinner party? Selecting a 
perfect outfit at your favorite funky clothing store? Teaching a highly 
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energetic class of 18 second graders? Chances are you would 
designate the first four items challenging and the last one downright 
impossible.  Actually, it�s not.     

 
Austin�s College of Education, is about to wrap up her final semester 

as an apprentice teacher, having spent the last three semesters 
teaching kindergartners and second graders. In May she will leave the 
university with a teacher�s certificate and, she hopes, a job teaching in 
an elementary school classroom all her own. 

 
A person who was blessed �with that something extra,� Angela is a 

leader and activist in the blind community on a national level and the 
type of individual others allude to in conversations about inspirational 
behavior or the indomitableness of the human spirit. 

 
At age 12, Angela went from sighted to blind almost overnight when 

her doctor administered too high a dose of Vitamin A to her, triggering a 
rare condition known as pseudotumor cerebri. With pseudotumor 
cerebri�which literally means �false brain tumor��the body leaps to the 
alert and reacts as though one has a brain tumor. It produces more fluid 
around the brain than can be absorbed, and this excess of fluid creates 
a great deal of pressure. In cases such as Angela�s, the pressure 
squeezes and destroys the optic nerves. 

 
Although the condition normally strikes females between 20 and 50 

and sometimes does not result in loss of vision�or causes loss of vision 
over an extended time�Angela recounts the story of her loss of sight 
with no sense of being misfortune�s victim. 

 
�I recall thinking almost from the beginning that regardless of my 

blindness, I could do whatever I wanted to do in life,� says Angela. �I 
remember telling my parents after I first went blind that I didn�t want to 
be different or treated like a �weirdo.� I was very, very lucky to have 
grown up in Shreveport, Louisiana, which is about 60 miles away from a 
wonderful private training center for the blind.  My parents had me in a 
camp there a matter of months after I lost my sight, and the learning and 
adaptation began.  
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�We started out learning Braille and how to use a cane and gradually 
learned more complex tasks. It�s important that people realize blindness 
is not an impairment�it�s just an inconvenience. As it turns out, I�ve had 
several wonderful role models who were blind and were happy, 
independent people, achieving incredible things and having perfectly 
�normal� lives. I�ve never felt limited.� 

 
To say Wolf has never been limited by her physical disability is a 

significant understatement. In addition to obtaining a degree in 
humanities from The University of Texas at Austin in 2002, she also has 
become an activist in the blind community and serves as president of 
the National Association of Blind Students. She is quoted in national 
newspapers on topics like better and quicker access for blind individuals 
to usable textbooks, directs arts programs for blind children, attends and 
speaks at conferences around the nation and lobbies for reasonable 
access for all. 

 
�I at first did not realize what a leader Angela is in the blind 

community and the impressive level of respect she commands,� says 
Malia Henson, a teacher of second grade at St. Elmo Elementary in 
Austin and Wolf�s cooperating teacher this semester. �She�s 
extraordinary and just being around her makes you realize how much 
more you could do because she�s accomplishing things that people with 
sight won�t even try.� 

 
Courage, optimism and an absence of self-pity have helped Angela 

to hold onto the childhood dream she had of being a teacher and to treat 
it like any other challenge that has come her way.  

 
�Whatever I want to do, whether it�s finding my way through a 

building or learning to be a teacher, I just have to figure out the �how,� 
says Angela. �I have to do things a bit differently, but, in the end, I get it 
done.� 
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Teacher preparation has presented Angela a series of problem-
solving exercises that have tested her creativity but also hardened her 
resolve to succeed.  In order to make the teaching go more smoothly, 
Angela�s first duty on her first day with each new class has been to talk 
about the subject foremost on every little mind�her blindness. She has 
explained to the students what it means for her to be blind and stressed 
the permanence of it. After telling the students what her life as a blind 
person is like, she has opened the floor for discussion and questions.  

 
If a student wants to know how Ms. Wolf chooses an outfit to wear in 

the morning, she tells them. If a student wants to know how she finds 
the milk and cereal in order to make breakfast, she tells them. If they 
want to know what she �sees� in the darkness of blindness, she tells 
them. If they want to know if blind people get married (Angela�s husband 
is an accomplished musician and is blind), she tells them. 

 
Although there are occasions when the children have tested and 

teased her, doing things like raising two fingers in front of her face and 
asking her how many fingers they were holding up, for the most part the 
students �get it,� Angela says. 

 
�She�s an incredibly gifted teacher,� says Mary Ellen Smith, a 

facilitator in the College of Education who has monitored Angela in the 
classroom. �And she has an uncanny directional sense and awareness 
of her environment. It�s still been quite hard work, though, to teach a 
classroom full of children. It�s intimidating even for someone who isn�t 
blind. 

 
�Every time a new problem arises, Angela stops and thinks, okay, so 

this is the situation as it stands now�what am I going to do to make it 
work? And she immediately begins to generate solutions. If you can 
even vaguely imagine what it would be like to monitor and teach a room 
full of young children, you get some idea of how many obstacles 
someone who�s blind has to overcome to do this.� 

 
Many of the changes have been a snap to implement.  Horizontal 

stripes of masking tape were placed on the chalkboard in her class last 
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semester so that she could write in a straight, neat line, and she has 
Braille versions of the students� books. When students were not writing 
enough in their daily journals, Angela decided to start feeling the backs 
of their notebook pages�from the indentations left by the pencils, she 
could tell if they had filled almost an entire page or only a couple of 
lines.  

              
              
              
              
              
              
              
              
              
              
              
              
              
              
              
              
              
  

 

Above - Angela Wolf in her class of 18 
second graders at St. Elmo Elementary. 
Right - Because Angela cannot see the 
students� written work, she has them 
read math problems, compositions and 
worksheets aloud to her. 

�I guess, in general, I probably encourage the children to talk more 
than another teacher would,� says Angela. �For example, instead of 
having students raise their hands to answer a question�which 
obviously would not work for me�I have them announce their names 
once. Then I call on them in the order that they announced themselves.� 

 
To monitor writing content without being able to read what the 

students have written, Angela requires them to bring their papers to her 
and read their compositions aloud. She also uses �the Popsicle method� 
and draws from a cup of Popsicle sticks with the students� names on 
them. The student whose name is drawn has to read his or her journal 
entry to the rest of the class. She monitors how well they are 
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progressing when they�re silently reading their textbooks by stopping at 
individual desks and having them read portions of the text to her. 

 
�I�ve witnessed something really interesting as I�ve watched Angela 

over three semesters with these very young children,� says Smith. �The 
children, after they understand what it means for Angela to be blind, 
assume more responsibility for their own behavior. They don�t let 
classmates abuse the situation and they�re clearly showing they realize 
they have a role in how well or badly each day unfolds. They have this 
strangely adult way of dealing with this �difference� in Angela and begin 
to think about and react to the blindness in a positive way.� 

 
Asked what her dream work scenario would be, Angela describes a 

room of second or third graders, levels she prefers because the 
students still are young but have begun to work more independently and 
are able to engage in abstract thinking. It�s a class where students have 
the freedom to be creative and where art, her passion, is incorporated in 
everything from history to math lessons. It�s a sanctuary where 
independence and personal responsibility are encouraged and where 
she serves as facilitator rather than baby-sitter or drill sergeant.  It�s a 
dream Angela intends to realize. 

 
�I know that Ms. Wolf wants to be a teacher when she grows up,� 

says Desiree Market, an 8-year-old in Angela�s class at St. Elmo, �and I 
think she�s going to be a pretty good one. She can teach without seeing, 
and that�s really hard to do. Especially when the kids are not always 
good. She�s special and very smart and knows all of our voices, even from 
the other side of the room. I think her next class of kids is going to like her a 
whole lot.� 
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Choice to Send Twins to U.S. Affirmed 
By Aman Batheja, Star-Telegram Staff Writer 

Reprinted with permission from Fort Worth Star-Telegram 
 
Abstract:  Twins from Taiwan graduate from high school with top 

honors. One of these students is blind will go on to the University of 
Texas to study violin with plans to become professional musician. 

Key Words: Family, blind, visually impaired, deafblind, valedictorian, 
student, college 

When Helen and Judy Chang were toddlers in Taiwan, their parents 
had a fateful choice to make: watch their twin daughters grow up or 
provide them an education that would properly address the special 
needs of Helen, who was born blind.  After exploring the limited 
educational opportunities available for the disabled in Taiwan, the new 
parents chose to send their twin daughters to live with their aunt in 
Texas. 

 
Traveling from Taiwan for her daughters� graduation, Saritai Wu sat 

on the floor of Daniel-Meyer Coliseum. It gave her the perfect view to 
confirm that she made the right choice. On her right, among the sea of 
blue gowns, was Judy Chang, graduating fifth in the Class of 2005 at 
Arlington Heights High School. To her left, seated on stage, was Helen 
Chang, the valedictorian.  It capped 13 years in Fort Worth public 
schools in which Helen Chang has frequently inspired those around her. 
She refused to be anything but an extraordinary, well-rounded student, 
according to teachers and school officials. 

 
�I just admire her tremendously,� said Judy Hill, Arlington Heights� 

academic coordinator. �When I get down, I think of Helen.�   
 
She�s motivated her classmates as well.  �One person said in his 

[college application] essay that the most inspirational person he�s met in 
his life is Helen Chang,� Hill said. 
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Helen�s intelligence and independent spirit showed her teachers and 
classmates she never had to be treated like less than an average 
student, her uncle Joe Kemp said. In her senior year alone, she took 
five Advanced Placement classes. 

 
Helen and Judy Chang will attend the University of Texas at Austin 

this fall. Judy plans to major in engineering, and Helen will study the 
violin, they said.  Helen Chang said studying to be a professional 
musician will be more challenging than anything she attempted in high 
school. Because of her disability, she�ll have to memorize all her pieces, 
she said.  But she refuses to be intimidated. During her valedictorian 
speech, she told the crowd she was both sad and excited about ending 
this chapter in her life. 

 
�This is a new beginning,� she said. �We can make our futures what we 
want them to be.� 
 
 

Houston Youth Beep Baseball 
By Kim Joiner, Parent, Pearland, TX 

 
Abstract: A new youth beep baseball team is formed in Houston. 

Learn about this sport that was specifically designed for people with 
blindness. Discover resources to form a team in your area. 

Key Words: Family, blind, visually impaired, deafblind, baseball, 
sports, beep baseball 

Hear Ye! Hear Ye! Houston would like to announce the newly formed 
youth beep baseball team � THE HOUSTON MIGHTY EAGLES! 
Thanks to the hard work of Alice Davis, Rehabilitation Teacher for 
DARS-DBS and staff from that agency, children with visual impairments 
in the Houston area are now offered the opportunity to play on a 
competitive sports team.  

 
Coach Alice Davis, Coach Angie Ortiz, Coach Ines Ortega, and Coach Ryan 

Harless have been practicing with the children for the past 2 months.  The 
Mighty Eagles have soared in their ability to field the ball, hit, and run.  
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Dr. Ed �Doc� Bradley, President of the National Beep Baseball 

Association, and Ronnie Bruns, an adult beep baseball player, have 
been great supporters of the youth team. They have taught us the rules, 
donated equipment, and attended practices to teach the children drills 
and strategies for playing the sport. We are blessed to have adults who 
are willing to give back to our children! 

 
We have also had many sponsors who have stepped forward to help 

with the cost of uniforms and equipment. Many thanks to: Expedited 
Logistic & Freight Service, LTD, Texas Creative Embroidery, Rev. 
Canon J. Payne, Sante Fe Trophies, Houston Association of Parents of 
Children with Visual Impairments, Bayside Little League, and Dan 
Sturgill. 

 
From the beginning, I saw smiling faces anxious to learn a sport that 

has been designed specifically for people with blindness. Several of our 
players are friends and siblings with sight; however their vision does not 
benefit them on this team. All players must wear blindfolds in order to 
participate. The baseball is larger than a softball and emits a beep. 
There are only two bases, first and third. The bases are large, tall foam 
structures which also emits a different type of beep. The Beep Baseball 
rules have been modified for the youth league. The players bat from a 
tee instead of being pitched to. Once a player has batted, he/she must 
listen for one of the bases to begin beeping. At that time the player runs 
to that base. A sighted spotter is in the field and calls the name of the 
nearest player to go after the ball. If a fielder picks up the ball before the 
player gets to the base, the batter is out. If the batter reaches the base 
before the ball is picked up, a run is scored.  

 
On Saturday, August 13, 2005, The Houston Mighty Eagles had their 

first opportunity to play in a mini �World Series�. The Little White Wings 
from Harlingen came to Houston to play in the series. It was a glorious 
sight to see such a proud and confident group of children. The Little 
White Wings played a fabulous game, however in the end, The Houston 
Mighty Eagles won. We offer many thanks to the Bayside Little League 
in Seabrook for hosting the World Series. At the conclusion of the game, 
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the children were awarded with trophies and certificates, and medals 
that were donated by The Bayside Little League. National and world 
champion power-lifter for the blind, Cody Colchado, autographed 
posters for all the players. 

  
Kayla Sturgill blessed the crowd with her beautiful voice by singing 

�God Bless America� before the game. I can tell you that there wasn�t a 
dry eye in the crowd!  

 
Most valuable players were announced for The Eagles Red and Blue 

teams. Congratulations to Kayleigh Joiner, MVP for the Red team, and 
Kayla Sturgill, MVP for the Blue team! Both children were given a beep 
baseball for their accomplishments.  

 
The Eagles Red Team players are: Kayleigh Joiner, Courtney 

Redlinger, Brooke Valdez, Forrest Kirkpatrick, Jesse Ortiz, Raven 
McCoy, and Tamer Zaid. 

 
The Eagles Blue Team players are: John Paul Garcia, David 

Thomas, Claire Thomas, David Harris, Kayla Sturgill, Elizabeth Ortega, 
and Robert Graves. 

 
Congratulations kids � you all have once again proven to the world 

that �Can � Do� attitude! 
 
Please feel free to contact Alice Davis with DARS 713-944-9924 or 

Kim Cunningham 281-482-8131 for information about starting a team in 
your area. The Youth Beep Baseball World Series will be playing in San 
Antonio in 2006 and we would love to have representation from across 
the state.  
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NAPVI Conference 2005:  What an Amazing Experience 
By Linda Hulett, Parent, Houston, Texas 

 
Abstract: Linda Hulett, a parent of a 31/2-year old from Houston, 

describes her experience at the 2005 National Association of Parents of 
the Visually Impaired conference in Louisville, KY. 

Key Words:  Family, blind, visually impaired, deafblind, parent, 
NAPVI Conference 

What an amazing experience!  The world of parent conferences is all 
so new to me.  Our son, Robert, is 10 months old.  He was diagnosed 
with a visual impairment at 3 ½ months of age, and his current diagnosis 
is congenital visual impairment and infantile nystagmus. 

 
My mother, my son, my daughter, and I went to the National 

Association of Parents of the Visually Impaired (NAPVI) conference in 
Louisville, Kentucky in August.  This was the first time we had attended 
a national conference.  This national conference provides the 
opportunity for parents from many different areas to meet together in a 
warm and friendly environment to share and gain information.  There 
were approximately 350 parents and 150 children.  Free child care was 
provided for children with visual impairments as well as their siblings.  It 
was wonderful to see the number of volunteers that were willing to offer 
their time so that we could attend the conference knowing our children 
were in good hands.   

 
The conference placed a great emphasis on the difference that we, 

as parents, can make in the lives of our children with visual 
impairments.  Friday night, Dr. Deborah Hatton spoke about setting high 
expectations, teaching children to take risks, and emphasizing how 
critical family support is to our children.  Saturday morning, Kevin 
O�Connor explained how all of the services we provide for children are 
really about creating independence.  He also addressed parents making 
the difference in children�s lives.  Sunday morning, we attended a 
presentation about blind athletes and the possibilities for our children.  
There were many sessions that were relevant to every age group of 
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children, and even one session focused on fathers and one on 
grandparents.  The sessions I attended were:  Getting Ready for 
School, Getting Ready for Life:  The Importance of Including your Child 
in Key Activities of Daily Living; The Quest for Independence:  Parent�s 
Role in Their Child�s Mobility; What Parents Need to Know about IDEIA 
(Individuals with Disabilities Education Improvement Act); and Social 
Skills Development for Children and Youth with Visual Impairments.  All 
of the sessions I attended were well presented and very informative. 

  
One of the most amazing parts of the conference was how friendly 

and polite everyone was.  Even though there were so many people who 
had never met from so many different places, it seemed as though we 
were friends already because of our common bond of caring for children 
with visual impairments.  I was extremely impressed that everyone 
including the presenters, the professionals attending the conference, 
and the parents who did not know me answered my questions in detail 
and offered suggestions for every concern that I had regarding Robert 
and his development.  I came home feeling like I had been rejuvenated.  
The ideas and suggestions were wonderful and specifically intended to 
help us at this point in our journey. 

 
Oh, and I can�t forget to mention that there was so much food 

including a chocolate fountain!  You would have to see it to believe it!  
All at no cost to us. 

 
Thanks to TSBVI Outreach for funding part of our trip so that we 

were able to be a part of this amazing event.  I am so grateful that I was 
able to attend the conference with the help of their generosity.  I am 
really looking forward to the NAPVI Conference in 2006!! 
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NFADB Regional Director and Texas Deafblind Family Leader 
By Yolonda Scarlett, Parent, Coppell, Texas 

yoscarlett@hotmail.com 
 
Abstract:  Meet the new National Family Association for Deaf-Blind 

(NFADB) Region 6 Regional Director and learn more about this national 
organization for families focusing on issues surrounding deafblindness.    

Key Words:  Family, deafblind, National Family Association for Deaf-
Blind, Region 6 NFADB 

My name is Yolonda Scarlett.  I am the parent of a nine-year-old son 
who is deafblind with multiple disabilities and has a diagnosis of 
Cornelia de Lange Syndrome (CdLS). Recently, I have been appointed 
as the Regional Director for Region 6 with the National Family 
Association for Deaf-Blind (NFADB).  Region 6 includes the states of 
Texas, New Mexico, Oklahoma, Arkansas and New Mexico.  

 
NFADB is the largest national network of families focusing on issues 

surrounding deafblindness.  NFADB supports national policies to benefit 
people who are deafblind and works with national projects such as DB-
LINK, the National Technical Assistance Consortium (NTAC), the 
National Coalition on Deaf-Blindness and the American Association of 
Deaf-Blind (AADB).  NFADB supports families by sharing information 
related to deafblindness, provides resources and referrals and publishes 
a tri-annual newsletter that addresses topics and activities of interest to 
parents and family members.  Also, NFADB collaborates with 
professionals to strengthen consumer and family representation.  

 
NFADB has divided the nation into ten regions.  Each region is 

represented by a Regional Director.  Regional Directors serve as 
resources to families and professionals in their region. The Regional 
Director also represents their region on the NFADB Board while 
representing NFADB in their region.  The Regional Director is a liaison 
position connecting the NFADB to coordinators, directors and others in 
leadership positions within their region to seek and share information 
relating to deafblindness. 
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As families, we are each other�s greatest resource! By working 
together, we can help to improve the quality of life for families and 
people who are deafblind all over the country. I am looking forward to 
the opportunity to get to know other families on the state and national 
levels.  For additional information on NFADB or if you would like to 
become a member of NFADB, please contact me at 
<yoscarlett@hotmail.com>. 

 
 

Tyler Student Chosen for Braille Challenge 
By Betty Waters, Staff Writer, Tyler Morning Telegraph 

Reprinted with Permission 
 
Abstract:  Profile of Kassandra Cardenas, a blind elementary school 

student who represented Texas in the finals of the National Braille 
Challenge. 

Key Words: Family, blind, visually impaired, deafblind, Braille, 
National Braille Challenge 

 
A blind Tyler Independent School District second-grader left town 

Thursday to represent Texas in the finals of the only national academic 
competition for school-age Braille readers from the U.S. and Canada on 
Saturday in Los Angeles. 

 

Woods Elementary pupil Kassandra Cardenas is one of 60 
contestants, ages 6-19, invited to the 2005 National Braille Challenge 
Invitational, sponsored by the Braille Institute of America.  �Kassie,� as 
she is called, was picked out of more than 300 blind and visually 
impaired students from across the country in grades 1-12 who 
competed in the preliminary round of the fifth annual Braille Challenge to 
win a spot in the finals in California. 

 

Blind since birth, �Kassie,� 8, takes her disability in stride, confidently 
walking the hallways when school is in session and acting in class like 
any other student, except for using a cane, Braille textbooks and 
specialized equipment, such as a Braille notetaker and Braille printer.  
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She is already very goal-oriented despite her young age. Kassie wants 
to win in the apprentice category open to first- and second-graders of 
the two-stage Braille Challenge. Another goal, she says, is to increase 
her Braille reading skills to 100 words per minute and ultimately she 
hopes to become a lawyer when she grows up. 

 

Top prizes for first place in the apprentice category of the Braille 
Challenge are a $1,000 savings bond and a PAC Mate portable 
personal pocket computer device adapted with a Braille display for the 
visually impaired. It is valued at more than $4,000. The second-place 
winner will receive a $750 savings bond and the third-place winner will 
receive a $500 savings bond. 

 

Contestants in the apprentice category will be tested in Braille 
reading comprehension, Braille spelling and proofreading. If Kassie 
wins, the child said she would put the money �in the bank I guess and 
save it maybe for my college.� 

 

To reach the final round of competition, she practiced her Braille 
skills over and over, then took a preliminary National Braille Challenge 
test at school administered by her teacher under strict guidelines last 
March. 

 

�I had 25 minutes to complete the reading comprehension test. What 
I had to do was read three stories and answer questions, then if I had 
time I could proofread. I had time,� Kassie said. �Then I took the spelling 
test. I had 25 minutes, 50 words and I did that on time. And then I took 
the proofreading test. I had 20 sentences and 25 minutes to correct the 
sentences.� 

 

She waited and waited and waited to hear how she did. Finally in 
early May a letter arrived, written in both Braille and regular print. Upon 
reading the letter, Kassie did not speak at first, then excitedly told her 
mother, Anabell Cardenas, �Moma, look in the mail.� The letter invited 
the girl to the national competition.  

 

Ms. Cardenas said, �I was real excited. I was real happy because I 
knew she waited for this.� 
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Kassie next made a somber phone call telling one of her teachers, 
Elsie Rao, �I didn�t pass.� A moment later she confessed, �I�m kidding.� 
The youngster and teacher of the visually impaired who has had Kassie 
under her wing for four years laughed and ecstatically burst into 
celebration.  

 

Kassie received pats on the back, cheers and congratulations from 
other students when a school-wide announcement was made that she 
had made the finals.  

 

In the following days Kassie very quickly settled back into Braille 
practice, this time for the finals with coaching from her teacher. She 
drilled on Braille skills two afternoons weekly after school during May 
and continued practicing after school dismissed for the summer.  In the 
meantime, an anonymous donor in the community contributed funds for 
the trip to Los Angeles for Kassie, her mother, big sister and teacher for 
three days for the Braille Challenge and some sight-seeing. 

 

The National Braille Challenge Invitational began in 2000 as a 
regional competition to promote Braille literacy among blind and visually 
impaired students in Southern California, then evolved into a national 
competition that also attracts contestants from Canada. 

 

Kassie is the first Tyler ISD student to compete in the Braille finals. 
�She is the first student I�ve had who seriously concentrated on 
improving her Braille skills specifically for this contest,� Ms. Rao said.  
�She is extremely bright, quite intelligent. I knew this when she was little 
bitsy. Early on, we (educators) began to see that she has a wonderful 
memory, good language skills and was able to figure out complex 
answers. She is an excellent reader and a good speaker.� 

 

Upon seeing those qualities in Kassie, educators at Woods 
Elementary wanted to challenge the girl, Ms. Rao said. She was placed 
in the gifted program and is able to compete with her sighted peers on 
an even basis. 

 

�Never in my teaching career have I ever had one (pupil) that was 
this smart and learned this quickly,� Ms. Rao said. 
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Kassie read on a second-grade level when school started last fall, 
but as the year progressed, she raised her reading skills to a sixth-grade 
level by the time school dismissed for the summer. Her favorite 
recreational reading is �Harry Potter� books in Braille.  Kassie not only 
participates in regular classes to learn the same academics other 
children learn, but also takes part in special sessions for the blind and 
visually impaired. She learns Braille, how to use special equipment for 
the blind, social skills and assistance with orientation and mobility to 
teach her to function in a regular environment.  She interacts with 
classmates, goes to parties, sang a solo at First Baptist Church�s south 
campus recently and plans to start back to gymnastics. 

 

Although visually impaired children usually don�t have good motor 
skills, Kassie enjoys the challenge of tumbling, thinks the balance beam 
is fun and likes to do back-bends even though it is difficult for most 
visually impaired children to figure out where they are in time and space.  
Kassie is also bilingual. Although born in Tyler, she is fluent in Spanish 
and English since her mother is from El Salvador and her father from 
Mexico. 

 

Doctors anticipated a difficult birth and advised Ms. Cardenas to 
have an abortion, but she says she felt in her heart it was not the right 
thing to do and decided she would have the baby. Kassie was born 
blind, except for slight light perception. Surgery in an attempt to carry 
out a cornea transplant to enable her to see was unsuccessful.  

 

A year or two ago Kassie, who wears eye prosthesis, went home 
after attending a production of a play in which Helen Keller�s mother 
cried upon learning her baby girl was blind and deaf. 

 

Kassie wanted to know if her mother was sad when she was born. �I 
told her when you were born, you were so pretty, so beautiful, I loved 
you very much, but I was sad because you are blind,� Ms. Cardenas told 
her daughter. Kassie assured her mother, �It�s okay; it�s okay.�  
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 NATIONAL CONTESTANT: Kassandra 
Cardenas, blind since birth, is shown 
during a practice session using 
specialized equipment of a Braille 
notetaker and Braille writer for the 
National Braille Challenge Invitational. 
(Staff Photo by D.J.Peters) 
 

Kassie has grown into a youngster so independent and normal that 
her mother sometimes forgets she is blind. Ms. Cardenas is a wonderful 
mother because she encourages Kassie to be independent despite a 
natural tendency of parents to want to protect a blind child all the time, 
Ms. Rao said. �When that happens, (a blind child) doesn�t learn to be 
independent,� she said. 

 

When Kassie says she can�t do something because she is blind, her 
mother tells her to try. �I think Kassandra in the future will be an 
awesome person because she is very smart and she is going to get to 
be somebody. I tell her you can do it,� Ms. Cardenas said.  

Betty Waters covers Tyler public schools. She can be reached at 
903-596-6286 or e-mailed at <news@tylerpaper.com>. 
 
 
 

The National Agenda:  What�s New 
By Cyral Miller, Outreach Director, TSBVI 

cyralmiller@tsbvi.edu 
 

Abstract:  This article provides an update on the National Agenda. 
Key Words:  Programming, visual impaired, blind, deafblind, National 

Agenda, parents. 
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Eleven years ago, a National Agenda for the Education of 
Children and Youth with Visual Impairments, including those with 
Multiple Disabilities set out a new vision for this field.  This initiative 
was endorsed by the US Office of Special Education and Rehabilitative 
Services and embraced by organizations and agencies across the 
country.  The movement came about by imagining what our world would 
look like if ideal services were in place.  Goals in ten areas have now 
been established which, if achieved, would guarantee that students with 
visual impairments were quickly identified, appropriately assessed, and 
properly educated with quality services addressing unique needs for 
themselves and their families.   These are the goals: 

  
1. Students and their families will be referred to an appropriate 

education program within 30 days of identification of a suspected 
visual impairment.  Appropriate quality services will be provided by 
teachers of the visually impaired.  

2. Policies and procedures will be implemented to ensure the right of 
all parents to full participation and equal partnership in the 
education process.  

3. Universities with a minimum of one full-time faculty member in the 
area visual impairment will prepare a sufficient number of teachers 
and O&M specialists for students with visual impairments to meet 
personnel needs throughout the country.   

4. Caseloads will be determined based on the assessed needs of 
students.   

5. Local education programs will ensure that all students have access 
to a full array of service delivery options.   

6. All assessments and evaluations of students will be conducted by 
and /or in partnership with personnel having expertise in the 
education of students with visual impairments and their parents.     

7. Access to developmental and educational services will include an 
assurance that instructional materials are available to students in 
the appropriate media and at the same time as their sighted peers.     
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8. All educational goals and instruction will address the academic and 
expanded core curricula based on the assessed needs of each 
student with visual impairments.    

9. Transition services will address developmental and educational 
needs (birth through high school) to assist students and their 
families, in setting goals and implementing strategies through the 
life continuum commensurate with the student�s aptitudes, 
interests, and abilities.  

10.To improve student learning, service providers will engage in on-
going local, state, and national professional development.  

Although these ideals were not realized by the year 2000, as 
originally proposed, a process was established that has enabled states 
and organizations to continue to actively pursue these goals on an 
ongoing basis.  Here are some outstanding accomplishments, spurred 
on by hopes of achieving all ten National Agenda goals: 

   
• The National Association of State Directors of Special Education 

collaborated with the Hilton/Perkins Program to develop and 
provide national training on a publication that outlines best 
practice in educational services.  Blind and Visually Impaired 
Students: Educational Service Guidelines is available from 
Perkins School for the Blind.   

• The National Association for Parents of the Visually Impaired 
(NAPVI) has been offering training on IDEA across the nation in 
partnership with the Parent Advocacy Coalition for Education 
Rights (PACER).  Joint efforts with American Printing House for 
the Blind and Hadley School for the Blind led to a well-attended 
National Family Conference in Louisville, Kentucky.    

• A new Federal grant supports students in doctorate level 
programs to ensure that certification programs will have qualified 
staff available in the future.  There are still openings � contact 
<http://www.pco.edu/nclvi.htm> immediately to enroll. 

• The Itinerant Personnel Division in AERBVI produced a position 
paper on caseload analysis, which can help practitioners 
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advocate for appropriate caseloads. This is available at 
http://<www.tsbvi.edu/agenda/caseload-position-paper.htm>. 

• The Josephine L. Taylor Leadership Institute (JLTLI) in 2004 led 
to the development of three position papers with information to 
assist parents, administrators and test publishers developing 
standardized assessments. Go to 
<http://www.afb.org/Section.asp?SectionID=58&TopicID=264>. 

• The American Printing House for the Blind Accessible Tests 
Department has created new guidelines useful for development of 
assessment tools.  Find them at <http://www.aph.org/tests/index.html>.   

• A collaborative Solutions Forum project succeeded in inserting 
language into the new Individuals with Disabilities Improvement 
Act establishing a National Instructional Materials Accessibility 
Standard (NIMAS) to help ensure timely delivery of accessible 
instructional media. Regulations are now being drafted to refine 
the legislative mandates.   Information is posted at 
<http://www.afb.org/Section.asp?SectionID=58&TopicID=255>.  

• To help teachers and families learn more about the unique 
needs of students with visual impairments, a unique web-based 
Resources for the Expanded Core Curriculum (RECC) has been 
established on the Texas School for the Blind and Visually 
Impaired website at <http://www.tsbvi.edu/recc/index.htm>.  

• A community college certification course in braille transcribing 
has been piloted at Northwest Vista Community College in San 
Antonio, Texas and is now being developed for online access. 
AFB and the Texas Education Agency got this project underway.  
Verizon Communications is helping create the online 
coursework to make this training available more widely.  See the 
press release at 
<http://www.afb.org/Section.asp?SectionID=&DocumentID=2798>.  

These kinds of achievements demonstrate that the National Agenda 
has become an important catalyst for moving the field of visual 
impairment forward.  Much remains to be done. You can get involved, 
too.  Listings of the goals and goal leaders, state coordinators, National 
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Agenda PowerPoint presentations, state reports and plans and more is 
available at <http://www.tsbvi.edu/agenda/index.htm>.  Contact your 
state coordinator and see how you can help guarantee that students 
with visual impairments are quickly identified, appropriately assessed, 
and properly educated with quality services addressing their unique 
needs for themselves and their families. 
 

 
 

Essential Literacy Experiences for Visually Impaired Children 
By Eva Lavigne, Education Specialist, 

 TSBVI Visually Impaired Outreach 
 
Abstract: This article suggests a way to individualize literacy 

experiences for visually impaired students in order to promote 
meaningful reading and writing. 

Key Words:  Programming, blind, visual impaired, deafblind, literacy, 
reading, Braille, essential experiences, concepts, collaboration.  

All children require early experiences to provide a foundation for 
understanding what they read.  �For reading to be meaningful, the child 
must be able to relate what he or she read to previous experiences.� 
(Hall and Rodabaugh, 1979). �Without direct experiences, the child may 
read and write words correctly, but not truly understand what they are 
reading and writing about.� (Koenig and Farrenkopf, 1997).  Fully 
sighted children have access to visual media, visual materials such as 
print and pictures within in their environment, and they incidentally 
observe the common activities of life. Students with visual impairments 
often times are limited in the ability to gain access to these essential 
experiences.  The visual impairment may impede incidental learning and 
opportunities to gain access to naturally occurring experiences in the 
environment. Visually impaired students need direct, hands on practice 
with basic concepts (such as size, shape, position, time, classification), 
as well as, direct exposure to common everyday life activities so that 
they form a foundation of essential experiences that provide meaning to 
reading and writing. 
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Research indicates the importance of a rich base of concrete 
experiences as an essential foundation for the development of literacy 
for students with visual impairments. Alan Koenig and Carol Farrenkopf 
(1997) analyzed 254 stories from basal literacy series grades one 
through three to identify experiences necessary to bring meaning to 
each story. They identified 22 global areas of experience as essential, 
listed below. For a complete listing by grade level and number of stories 
containing the experiences, please refer to the article, �Essential 
experiences to undergrid the early development of literacy,� Koenig, 
A.J., & Farrenkopf, C. (1997).  Journal of Visual Impairment and 
Blindness, 91, 14-24.  

 
GLOBAL EXPERIENCES (KOENIG & FARRENKOPF, 1997)  
1. Experiences typically gained through daily activities: 

• Doing or making things (crafts, physical activity, cleaning up) 
• Experiences with friends --- pretending (friends, games, 

competition, playing, party) 

• Working together, sharing, helping (helping, teams, sharing) 
• Looking for or finding something (mystery, treasure, finding 

something or someone) 

• Experiences in the community (community, cities, 
occupations, places in the community, parade, circus) 

• Experiences at home (parts of and things in houses, clothes, 
cleaning up, sleeping) 

• Experiences with living creatures (animals, pets, birds, frogs, 
penguins, bears, buffalo, whales) 

• Experiencing emotions and a sense of well being (feelings, 
sick, growing, freedom, imagination, jealous) 

• Exploring nature, plants, insects (things in the sky, outdoors, 
insects, water bodies, flowers, plants, forest) 

• Traveling or visiting others (traveling to visit relatives, friends, 
or places) 
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• Experiences with books (fairy tales, legends, reading, writing, 
books) 

• Getting into trouble (breaking things, fighting, teasing, tricks) 

• Experiences with family and family traditions (family 
members, birthday, presents, special days) 

• Experiences with weather (weather, flooding, climate, storms) 

• Experiences with eating (food, meals, cooking, eating, fruit 
and vegetables) 

• Going to a farm (farm, fishing, hunting) 
• Learning about people who are different (blindness, Braille, 

deaf, disability) 

• Exploring the arts (dancing, singing, instruments, music) 
• School experiences (school, rules practicing, alphabet, 

classroom, drawing) 

• Using different forms of transportation (transportation, flying, 
train, ships) 

2. Experiences typically gained through instruction: 
• Learning and content areas (countries, common and 

uncommon objects, royalty, cities, Native Americans) 

• Understanding specific concepts (time concepts, sensations, 
colors, position, size, body parts, actions, counting, 
measurement) 

These global example experiences give a wonderful set of reoccurring 
types of experiences that are contained within typical first, second, and 
third grade reading passages. However, in order to meet the individual 
visually impaired student�s literacy experience needs, a more 
individualized approach is required. 

 
Individualizing literacy experiences for a visually impaired student 

would help ensure that the student is provided these experiences prior 
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to and during the time that they read stories containing the related 
theme and concepts.  

 
Who will be responsible for providing these essential experiences? It 

would make sense for this to be a shared responsibility.  Many of these 
types of experiences lend themselves to being done at home with 
family. The TVI (teacher of the visually impaired) could provide some of 
these experiences during direct instructional time with the student.  The 
reading teacher may find that a particular experience would be 
beneficial for the entire class or a small group of students. A COMS  
(certified orientation and mobility specialist) might provide an experience 
during an orientation and mobility lesson. The key to successfully 
providing these experiences is to have good communication between all 
team members, and a way to document the experiences needed, the 
experiences provided, and a way to decide who will provide the 
experience.  Although this is a team and collaborative approach, it will 
be necessary for one of the team members to take the lead in making 
sure the experiences are identified and carried out. The team can 
negotiate who will take the lead and who will provide the experience. 
The parent should be an integral part of the team and may help provide 
many of the experiences.  Each situation is unique and therefore the 
lead person may be different from one visually impaired student to 
another.  

 
In an attempt to provide a structure for collaboration and a way to 

document essential experiences for an individual visually impaired 
student, I have developed a one-page form entitled: Essential Literacy 
Experiences for the Visually Impaired Student.  An example of this form 
is show below: 
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Student:  Jim Bob Square Pants 
 
Story Title:  Little Bear Birthday Soup 

Date of Preview: 9-26-05 (TVI) 
 
Date Read in Class: 10-3-05 thru 10-7-05 

Vocabulary / 
Concepts 

Bear, cake, soup, cook, smell, 
eat Highfreqency words:  says,  
something Concepts:  surprise  
birthday party, making soup, birth-
day cake, inviting friends over. 

Evaluation/Comments 

Skills 
TEKS/IEP 

r-controlled vowels:  ur, ir, or build-
ing fluency Focus on high frequen-
cy words:  says, something 

Evaluation/Comments 

Essential 
Experiences  
 
 (Concrete 
experiences 
selected 
 from the  
story that  
provide 
meaning 
 for the  
visually 
impaired 
student) 

Concept �making soup� What 
goes into making soup?  carrots, 
peas, potatoes, tomatoes, etc. 
Explore a variety of veggies (whole 
and cut up).  What happens to 
veggies when cooked? Who:  Mom 
When:  Weekend (10-1-05) Where: 
Trip to grocery store and home  
kitchen 

Concept �surprise 
party� & �birthday 
cake� �What is a  
surprise party?�  
Discussion �Birthday 
cake� comes in  
different sizes and 
shapes (round, 
square, rectangular). 
Shape of cake 
depends on the  
shape of the  
pans. How many  
candles on the cake?
Who:  TVI When:  
Direct VI time Where:
VI Space 

Concept: friends  
and inviting friends 
to something Who  
are your friends?   
Plan a surprise party 
for your teacher and 
invite friends to a  
lunch surprise party.  
(TVI) Make invitations
 for friends and one 
 for the teacher. (TVI)
Decorate cupcakes 
 for the lunch party.  
(Mom at home the 
 night before.)Have 
surprise lunch in 
classroom with  
invited friends and 
teacher. (Teacher in 
classroom.) Who:  
shared (see above) 
Where:  shared  
When:  shared 

Evaluation/ 
Comments 

   

Essential Literacy Experiences for Visually Impaired Students 
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Sample Essential Literacy Experiences for the Visually Impaired 
Student Form   Additional blank forms are provided on the TSBVI 
website at <www.tsbvi.edu>.  Type in �Essential Literacy Experiences 
form� in the SEARCH field. 

 

HOW TO USE THE ESSENTIAL LITERACY EXPERIENCES FOR VI 
STUDENTS: 

The form was developed for use with visually impaired students who 
are receiving their primary reading instruction in the classroom or in a 
resource classroom, and are receiving direct instruction in 
compensatory skills from their TVI.  This tool can be used by the TVI 
(teacher of the visually impaired) to gather critical information about 
reading passages that the student will be reading in the classroom or 
resource classroom. It was designed to be a collaborative tool, one 
which the TVI and classroom (reading teacher) would discuss and fill 
out together. The ideal situation would be for the TVI and classroom 
reading teacher to meet regularly and on an on-going basis to discuss 
the story elements such as vocabulary, concepts, TEKS and skills for 
the reading lessons, and to make a list of any essential experiences that 
the student would need in order to have a meaningful understanding of 
the concepts within the story.  In this collaborative model, the TVI and 
reading teacher can make some decisions about how the visually 
impaired student�s instruction will take place. The form lists vocabulary 
and concepts from the story, skills, TEKS/IEP objectives worked on 
related to the story, and essential experiences the visually impaired 
student will need in order to gain meaning from the story.   

 
The form also has a place to indicate the date that the story was 

previewed. The preview technique is critical for identifying essential 
experiences the visually impaired student will need for a particular story. 
The preview involves someone (parent, TVI, reading teacher, etc.) 
sitting with the visually impaired student and asking questions related to 
the concepts and experiences found in the story. For example, if the 
story is about going to the beach and making a sand castle, the preview 
might involve questions such as: 
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• Tell me what you know about a beach. What would you find at 
the beach? 

• Have you ever been to a beach?  

• If so, where was the beach and what did you do there? 
• Do you know what a sand castle is? Have you ever made 

one? 
Drawing from these questions, the previewer can use the Essential 

Experiences for Visually Impaired Students form to jot down the 
experiences that appear to need additional real experiences in order for 
some reading concepts to make more sense. It may be that the student 
in the above example has had experiences playing in sand, but has 
never been to the beach and has never built a sand castle. Building 
upon the experience of playing in sand by providing an experience of 
building a sand castle could help the visually impaired student have a 
better understanding of the concept of sand castle as it relates to the 
story. Additional experiences such as bringing in shells, sand pails, 
shovels, swimming gear, etc. might also add to the experiences that 
would bring meaning to the story. A family trip to the beach sometime in 
the future might be planned.  

 
Research and best practice in educating students with visual 

impairments supports the importance of learning through experience. 
These concrete essential experiences are critical in the development of 
meaningful literacy skills. 
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Taking a Look at the  
FIELA Curriculum:  730 Learning Environments by Dr. Lilli Nielsen 

By Kate Moss, Deafblind Specialist, Texas Deafblind Outreach 
 
Abstract:  This article is based on a book by Dr. Lilli Nielsen titled 

The FIELA Curriculum: 730 Learning Environments and lists the 
developmental behaviors in three-month increments as described in 
this book. 

Key Words:  Programming, visually impaired, blind, deafblind, Dr. Lilli 
Nielsen, Active Learning, developmental behaviors. 

Many of the children who are congenitally blind with additional disabilities 
or deafblind have a great deal of difficulty learning because of their inability 
to access information in the environment the way a typically developing child 
does.  Though they learn in similar ways, the learning process a typically 
developing child uses before the age of three may not be naturally 
accessible to the child with vision and hearing loss or motor impairments.     

 
If you watch children under the age of three you see they are 

constantly moving in and through their environment, interacting with 
objects.  They examine them by tasting, smelling, touching, listening 
and looking.  Through this interaction they use muscles and develop 
coordination to sing, talk, eat, reach, grasp, lift, bang, shake, and throw.  
They learn about properties and concepts such as weight, temperature, 
textures, size, color, shape, and smell by comparing and contrasting the 
things they contact.  Children at this age literally form the neural 
pathways that help them to see similarities and differences in objects, 
people, and experiences.  This type of learning is the critical foundation 
of all future learning.  Babies and toddlers are also developing 
emotionally at this age.  Beginning with critical bonding to mom and dad, 
the baby quite naturally learns to accept and interact with an ever-
expanding circle of people.   

 
Many congenitally blind and deafblind children fail to develop these 

foundational concepts in the same way as a typical child because they 
cannot interact independently with their environments  --- their world 
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may only extend only as far as their hands or feet or mouth can touch. 
Early bonding may be jeopardized by hospitalization and medical 
treatments.  Getting to people or even knowing that there are others 
around may not be easy.  Many of these children continue to function at a 
very early stage of cognitive and emotional development even after their bodies 
have grown and they have become much older. 

 
Dr. Lilli Nielsen talks about the importance of addressing the child�s 

development in cognitive, physical and emotional areas.  She offers 
strategies that work to advance the child�s learning.  I recently reread 
her book, The FIELA Curriculum:  730 Learning Environments.  In this 
book Dr. Nielsen describes behaviors for developmental levels from 
birth to 48 months (4 years) in three-month increments.  When we are 
using an Active Learning approach to instruction, it is important to have 
a clear picture of each stage of development especially with children 
who are older than 4 chronologically but developmentally below the age 
of 4.  Becoming a better observer of the child�s behaviors helps guide 
material design, learning environments, and interaction strategies when 
utilizing Active Learning.  Below is a list of various behaviors discussed 
in Dr. Nielsen�s book.  I would encourage parents and professionals to 
get a copy of this book for a more in-depth discussion of these 
behaviors and the adult�s role in facilitating development of skills. Being 
familiar with these developmental behaviors is invaluable in utilizing an 
Active Learning approach. 

 
BEHAVIORS 0-3 MONTHS 

• Movements become more and more intentional•  

• Greater awareness of tactile, visual auditory, gustatory and 
olfactory experiences reinforced by repetition 

• It s the activities of the child�s own body and with objects in his 
surroundings that form the basis for perception � needs rich 
environment that provides feedback 

BEHAVIORS 3-6 MONTHS 
• Developing finger strength and dexterity through scratching 
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• Plays with his/her own fingers, interlacing and fiddling at midline 
• Wrist rotation also comes from playing with hands 

• Pushing objects to discover perceptual effects of auditory, tactile 
or visual nature. 

• Grasping and letting go of objects and experimenting with 
various ways to grasp, and becoming able to choose the way 
that works best for a specific purpose. 

• Grasping and keeping � combines ability to grasp with muscle 
strength to hold. 

• Banging with clenched fists on surfaces and own head 

• Visually following objects swinging to and fro within reach 

• Acquiring control of head movements by lifting head and turning 
while in prone 

• Bracing feet against everything within reach of feet � builds 
muscle strength and haptic-perceptual skills to enable the child 
to bear the weight of his own body 

• Mouthing fingers and objects � helps to develop skills for eating, 
speech 

• Developing varied ways to signal people in his/her surroundings 
to express wants, needs, well-being, disappointment, pain 

• To be active in a prone position in preparation of learning to sit 
unsupported (support bench work typically) 

BEHAVIORS 6-9 MONTHS 
• Rolling on the floor, struggling to stand on hands and knees, 

sitting and lying repeatedly in preparation to stand and balance 
• Moving an object from hand to hand 

• Banging with one hand on the object held in the other hand 

• Reaching for and letting go of objects 
• Picking objects up and repeating a series of actions 
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• Using tongue, lips, and gums for exploring objects that continue 
to develop mouth motor skills � a prerequisite for putting food 
into the mouth 

• Banging on objects and surfaces with open hand � child�s 
awareness of the effect he has enhances cognitive development 

• Using banging activity with an open or clenched hand to contact 
the person who is carrying him 

• Reaching towards another person or in other ways signaling that 
he wants to be held 

•  Experimenting with using his voice in different ways and wanting 
to present the acquired skill to an adult without actually wanting 
to communicate 

•  Achieving spatial relations, first within reach in lying or sitting, 
later by crawling or shuffling around the surroundings 

•  Crawling after the objects he has thrown out  
BEHAVIORS 9-12 MONTHS 

•  Crawling around on the floor, pulling himself to standing and 
practicing balance 

•  Walking sideways while holding on to sofa or table 

•  Putting an index finger into all available holes and picking up 
crumbs � develops pincer grasp 

•  Manipulating objects and sucking or biting everything he gets in 
his hand 

•  Further development of wrist rotation through manipulating 
objects 

•  Further development of mouth motor skills through sucking and 
biting objects 

•  Expanding experiential base through expanded manipulation of 
objects 
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•  Banging on everything with some object in his/her hand (tool 
usage) 

•  Separating toys, pouring from containers, placing objects on 
specific spots (beginnings of constructive play) 

•  Experimenting with vocalization without actually wanting to 
communicate 

•  Using newly acquired skill of babbling for communication 
•  Achieving further understanding of spatial relations � first with 

objects in relationship to his body, and later by placing objects 
on certain spots within reach. 

•  Achieving further understanding of spatial relations as he 
develops the ability and desire to explore larger environments 

•  Starting to play hiding games with objects � developing object 
permanence 

•  Performing simple functions of daily living (taking off hat, putting 
food in mouth, etc.) � the child needs to have opportunities to 
use skills learned in games in daily living activities 

•  Begins to respond to emotional attention and develops strong 
attachments to a few people from people he sees as meeting his 
needs 

•  May begin to imitate adults with whom there is a strong 
emotional attachment and to play in an experimental way so he 
achieves object concept and commences to develop self-
identification 

•  May begin to show separation anxiety (rehearsing affective bonding) 
when not with a trusted adult 

 

BEHAVIORS 12-15 MONTHS 
•  Crawling up onto sofas or big soft chairs 

•  Walking  

•  Eating using his/her fingers and a spoon alternatively 
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•  Drinking from a cup 
•  Playing banging games with objects (banging on a variety of 

objects to compare with hands or an object) 

•  Banging with travel cane (allow some experimentation so the 
child learns what works best) 

•  Playing with big objects while sitting on the floor � this improves 
muscle strength, coordination of arm movements, enhances 
balance, improves concepts of size and weight 

•  Building simple dens � he may build the den and immediately 
knock it down � develops important spatial relations and 
constructive play 

•  Playing with quantities � rhythmic kicking, clapping, banging 
and vocalization patterns, putting multiple objects in one hand 
for banging games 

•  Putting in and pouring from containers and placing objects next 
to and in front of oneself � builds understanding of quantities 
and relations between objects, concepts such as full, empty, too 
much, etc.  

•  Placing objects on top of each other � may start to try to stack, 
may place small object under larger one and immediately 
remove --- object permanence  (Blind children seem to learn 
object permanence by placing object in a specific place, doing 
something else and finding it again.) 

•  Exploring, examining, comparing and discovering new ways to 
do familiar activities 

•  Using one-word sentences for expressing wants and needs as 
well as achieving the concept of relationship between words and 
actions 

•  Inviting the adult to play rough and tumble games 

•  Drawing at the level of scribbling a few lines on each piece of 
paper  � preliminary to learning to write and to illustrate the 
surroundings in two dimensions 

        37PROGRAMMING 



•  Improving eye-hand coordination to fixate on activity child is 
performing � looking at what he is doing 

•  Child has established attachment to parents and key caregivers 
so he is not as anxious around strangers  � he begins to show 
interest in other children but without making physical contact 

BEHAVIORS 15-18 MONTHS 
•  Climbing up and down on sofas, climbing over obstacles and 

underneath furniture, and going up and down a few steps � 
achieving increasing gross motor control 

•  Separating objects 
•  Imitating adult�s activities 
•     Attempting to perform �putting together� activities using objects 

that do not require much accuracy (e.g., magnets on board) 
•  Using skills learned at earlier developmental levels in new ways 

� related to problem-solving and planning another activity 
•  Listening intently to other children�s crying or babbling, and 

maybe imitating sound, but not for the purpose of initiating play 
•  Inviting parents or trusted caregivers and selectively inviting a 

stranger to participate in give-and-take games 
BEHAVIORS 16-24 MONTHS 

•  Jumping on both sofa and hard materials, as well as walking up 
and down stairs 

•  Pushing furniture and big boxes, pulling a cart or garden hose, 
lifting heavy objects 

•  Moving objects around in the room or from one room to another 
•  Placing objects behind cushions or open doors or big soft chairs 

•  Building simple dens with chairs, rugs, sheets 

•  Participating in domestic work 
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•  Planning the next activity by placing objects in different spots 
around the room � purposefully and determinedly moving from 
place to place 

•  Undressing 
•  Basic role-playing (feeding/drinking with doll, cooking, etc.)  May 

perform movements that belong to a game 

•  Exploring and experimenting � related to problem-solving 
•  Sharing an experience with other people, as well as protesting 

about untimely interference or interruption of his/her activity 
•  Moving towards another child � to watch, listen, touch, pull hair, 

hit, and poke 
BEHAVIORS 24-30 MONTHS 

•  Running, jumping, walking, experimenting with balancing on one 
leg, walking on curbs, dancing with an adult --- may be surprised 
and afraid if he falls even though he is not necessarily hurt 

•  Experimenting with numbers of items and with concepts such as full, 
empty, big, heavy, and color 

•  Experimenting with scissors and crayons 

•  Enjoying making himself dirty in a puddle or by using food or 
paint 

•  Experimenting using a knife for cutting and spreading 

•  Transferring to various daily living functions the skills achieved 
while playing such as pouring, washing dishes, dressing, etc. 

•  Very inquisitive --- will leave an activity to find out what made a sound or 
what someone else is doing 

•  Playing with words, using short sentences while talking to self 
and others 

•  Still shy with some strangers, but expands circle to include more 
familiar people 
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•  Sits and plays next to another child, occasionally imitating, but 
still very engrossed in own objects and activities 

•  Becomes shy away from familiar surroundings or people.  Has 
difficulty separating from parents or caregivers 

BEHAVIORS 30-36 MONTHS 
•  Understands 50-70% of what he is told 

•     Improving language by using an increasing number of words � 
knows he can make his/herself understood and will become 
frustrated if you do not understand 

•     Improving gross motor skills by crawling up slopes, gym 
equipment, playground equipment, riding tricycles, swinging, 
jumping, dancing, etc. 

•    Improving fine motor skills by putting small objects in small holes, 
model cars in model garage, making representational drawings 
(mom, dog, etc.) 

•    Can share available toys to some degree 

•    More and more independent in daily living skills activities 
•    Will become very angry with parents or caregivers if they try to 

help him do things he wants to do own his/her own 

•    Has a need to share his/her experiences with an adult � the 
child must initiate the sharing 

•    Behaviors 36-42 Months 

•    Experimenting with high speed while bicycling, swinging, running, 
kicking 

•    Jumping on one foot 
• Experimenting with any tool he gets hold of such as hammer, 

saw, beater, scissors, tube of toothpaste, saltshaker, etc.  

• Role-play using miniature cars, houses, people, animals 
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• Building a new den every day, sometimes rebuilding it many 
times each day --- bringing toys and other belongings to the den 

• Still improving ability to talk � asks for names of things 

• Begins to understand instruction at three years of developmental 
age 

• Trusts most people � may follow or walk away with strangers 
who are nice to him 

BEHAVIORS 42-48 MONTHS 
• Using all skills learned previously while playing alone or with 

others 

• Beginning to understand there is a future � may not want to 
take down den but rather save it for tomorrow�s activity 

• May furnish den more like his/her home 

• Plays with dolls, miniatures, cars, animals, etc. � often in a 
dramatic manner 

• Participates in group activities and playing with other children or 
adults 

• Busy throughout the day 

• Willing to follow simple instructions to complete task if not too 
long 

REFERENCE: 
• Nielsen, Lilli, 1998.  The FIELA Curriculum:  730 Learning 

Environments.  SIKON, Copenhagen, Denmark. 
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